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Thanopoulou Athanasia

Training programs and the provision of
individualized teaching are a prerequisite
for the support of students with special
educational needs in the general classroom

Abstract

Strengthening reflection on teacher training and the provision of individualized
teaching as a prerequisite for supporting students with special educational needs
in the general classroom will occupy our research process. The effort to diversify
teaching in mixed-capacity classes, which concerns the educational community,
has the appropriate theoretical background for dealing with and managing cases
of special education and cases arising from this situation. The findings show that
a fairly high percentage of teachers have not been trained in Special Education,
yet through personal engagement they are trying to deal with individual cases in
the context of general education and training. This is followed by a critical look
at the attitude of teachers towards educational programs, as well as the position
of teachers in identifying and personalizing the teaching of students with special
educational needs (S.E.N.). Finally, the teachers’ proposals are presented with the
aim of professional development of teachers through training, alternative programs,
provision of pedagogical techniques and application of good practices in the field
of special education and training, as the design and implementation of teacher
training programs are an important condition for providing quality education.

Mepamropmi: Thanopoulou, A. (2021), Training programs and the provision of individualized teaching are a prerequisite for the
support of students with special educational needs in the general classroom, Sciences of Education, 7/2021. p.p.
7-26. At: http://e-journal.inpatra.gr
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Iepiinyn

H evioyvon tov TpoANLATIGLOD avapopiKd LLE TNV EXUOPP®GCT) TOV EKTOOEVTIKOV
KoL TNV Topoyh EEUTOLKEVHEVOV SIO0CKOM®DY (0O¢ TPOHTOOEST Y10, TNV VITOGTHPIEN
HoONTOV pe E101KEG EKTTOOEVTIKEG OVAYKEG 0T YEVIKN TAEN O amacyoAnceL TV
gpeuvnTikn pog oladwkacio. H mpoomdBein dapopomomuévng SdacKaAiog e
TéEe1c Pkt duvapukdTTaS, TPOPANUOTICEL TNV EKTOOELTIKY KOWVOTNTO £YEL TO
oavéAoyo Bewpntikd LTOPAOPO Yo TNV AVTILETOTION Kot SUYEIPION TEPUTTOCEMV
EVIKNG AYOYNG KOl TEPUTTOCE®Y TOV TNYAlovv Omd oVTH TNV KOTACTOOT).
To gvprjpata deiyvovv OTL 6€ €va APKETA LYNAO TOCOGTO Ol EKTALOEVTIKOL eV
&youv empopemdel oe Bépata Edwng Ayoyng, mapoio avtd HEGH TPOCMITIKNG
evaoyOANoNG mPoomafodv Vo, GVTIUETOTIGOVV TIC HEUOVOUEVEG TEPITTOOELS
O0TO TAQICLO TNG YEVIKNG EKTOUOELONG KOl Ay®YNG. XTN GULVEXELD, OKOAOVLOEL
Lo KPITky Bedpnon yio T oTdoT TOV EKMOIOEVTIKOV Y10 TO, ETHLOPPOTIKA
TPOYPAULATO, KAODC Kot Yo T 060M TV EKTAIOEVTIKAOV Y10 TOV EVIOTIGHO KOl
mv efatoukevpévn OwdaokaAio padntadv pe Ewdikéc Exmoudevticée Avdykeg
(E.E.A.). Téhog, mapovctdlovtal ol TPOTACELS T®V EKTOOEVTIKMY e GTOHYO TNV
EMOYYELLOTIKY OVATTTUEN TOV EKTOOEVTIKAOV UEGH EMUOPPDCENDY, EVIALUKTIKMOV
TPOYPOUUUATOV, TOPOYNG TALOOYMYIKDV TEYXVIKMV Kol EPOPLOYNG KOADY TPOKTIKOV
OTOV TOMED TNG EWIKNG aymYNG Kot ekmaidevone, kabmg o OYeONGHOG Kot
EQOPLLOYN TPOYPULLATOV ETLOPPOOTG TWV EKTOOEVLTIKMY AITOTEAOVYV GNULOVTIKY|
TPoHIOBEGN Y10 TNV TOPOYT TOLOTIKNG EKTALOEVOTG.

AéEaic—heona:  Empopowon, efatopukevpévn  odaokaiio, vTooTipiEn
padntov pe E.E.A., yeviko oyoieio

1. Introduction

In the present work, an attempt is made to examine the issue of the training
of general education teachers in their effort to support students with special
educational needs (S.E.N.) in the general school. The support of students with
E.E.A. in general school is really a challenge of modern educational policy in
many countries of the world!. The fact is that this support is needed by teachers
who move within the framework of ethical and legal reasons.

According to Law 1143/81 “On special education, special vocational

1 Koviumaiidov, I., (2013). Zvykpitikn mpocéyyion g Nopobeosiog — tov Exmadevtikdv Aopdv — tov
Avodtikdv mpoypappdtev ko g Exnaidevong tov Houwbdayowydv oty Ewdwn Aymyn oe xdpeg g Notwag
Evpanng. (Amhopotikn epyasio). [lavemotio Osccalriog, Borog.

Hapamopm): Thanopoulou, A. (2021), Training programs and the provision of individualized teaching are a prerequisite for the
support of students with special educational needs in the general classroom, Sciences of Education, 7/2021. p.p.
7-26. At: http://e-journal.inpatra.gr
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education, employment and social care for persons deviating from normal
individuals™ shows that the state itself is beginning to take care of and formally
take an interest in these individuals®.

Thus, the development of special education in Greece begins, recognizing
equal opportunities for all individuals, such as in the school, the social and the
professional contexts*. Then the state itself places special emphasis on school
integration. The state itself is beginning to change its attitude and mentality
towards these people. All citizens are given the opportunity to have the same
rights and obligations. Equal opportunities, a school for all, is the duty of the state,
which begins to be interested in and support the education of these individuals.

Slowly, the school is given the opportunity to apply the tactics of co-
education and to have a school for all. This idea, presupposes corresponding
practices and methods of co-education during the implementation process®. It
presupposes knowledge and skills that will help the teacher in the process of
identifying and providing individualized teaching. Many times the term “children
with disabilities” affects the attitudes and perceptions of teachers in listening.
For this reason special care is needed in the wording of the terms or in replacing
the terms with other words. For example, the terms co-education, collaborative
learning when used by a school should make every teacher aware of the importance,
purpose and needs it serves®. Otherwise it is like accepting the separation of these
people from other discrimination.

The research questions in this paper are:

a) What is the attitude of teachers towards training programs?
b) What is the position of teachers for the identification and individualized
teaching of students with SEN?

2. Theoretical framework
2.1. Training in Special Education

Education is in constant dynamic interaction with society, therefore it must

2 Nopog 1143/1981 - ®EK 80/A/31-3-1981 Ilepi edkng aymyng, €01KNG EXOYYEALOTIKNAG EKTOIOEVGEMG,
OTOGYOANCEDG KAl KOWMOVIKNAG HEPIHVIG 1OV TOKAIVOVTIOV €K TOV QUGLOAOYIKOD ATOU®V Kol GAADV TVOV
EKTOUSEVTIKAV S0TAEEMV.

3 Koviumaiidov, I., (2013). Zvykpitikn mpocéyyion g Nopobeosiog — tov Exmadevtikdv Aopdv — tov
Avodtikdv mpoypappdtev kot e Exnaidevong tov Houbdayowydv oty Ewdwn Aymyn oe xdpeg g Notwag
Evpanng. (Authopotikn epyasio). [lavemotio Osccalriog, Borog.

4 Mmaydaxng, I, (2011). @eopobetnuéveg ko véeg popeég empopemons. Ilpog avalyon cuvépyelog kot
KoAdV Tpaktikdv. Abnva: O.EILEK.

5 Towmdaxn, A., (2013). O edkdg madoywyds 6To cvYXpovo eAAnvikd oyoAeio. Xto I. Koxkkivog & M.
Moocko@odyrov-Xiovidov (Emp.), Emotiueg g exnaidevong: Amd v acbevi ta&vounon g moidaymykng
oTn SEMOTNHOVIKOTNTO KOl 6TOV emoTnHoviKd vPpdopd. Iowboywywkd Tuqpo Anpoticrg Exmaidevong
Tavemotnpiov Atyoiov (ced. 397-413). Abiva: Ta&devtg.

Hapamopm): Thanopoulou, A. (2021), Training programs and the provision of individualized teaching are a prerequisite for the
support of students with special educational needs in the general classroom, Sciences of Education, 7/2021. p.p.

7-26. At: http://e-journal.inpatra.gr/
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evolve and adapt to its requirements. In recent decades there has been a particular
change in the composition of the general school population®. This is due to various
factors, such as economic migration, as well as the growing tendency for more
children with special educational needs to be included in general school classes.
According to the above, teachers of all levels are called upon to meet the needs
of the inhomogeneous school class, in order to contribute to the inclusion of all
children in school’. This new challenge for teachers can be addressed through
the implementation of differentiated teaching, with a design process throughout
the teaching, in an organized and systematic way of implementation?. In this new
challenge, in order for the teacher to respond to the different educational needs of
each student, he is forced to adapt the teaching and the content of the curriculum
to the needs of the student’.

The need for continuous training in the educational community has been
particularly high in recent years and this is due to the continuous developments
in all areas of knowledge and information, but also to the growing demands of
the educational environment!®. It is part of the continuous and professional and
personal development and evolution of teachers. Therefore, teacher training is
not limited to the initial, but to the continuous, complementary and in-service,
which monitors the reshuffles and changing needs of the student population''. On
the other hand, in order for training to be effective, teachers must treat it as a tool
for managing real-life situations and not as learning that results from theoretical
processing of topics!'2.

The increase in students with learning difficulties and in general those
who are part of the wider context of special education is a statistical fact®.
Teachers of all levels, however, are not specialized in addressing these needs and
problems arise in dealing with and properly managing students, which are due
to lack of training, as Watkins'* points out. As only 2% of students with special

6 duumndrov, A. & Bevtiora, O.M. (2017). Avudijwelg twv exmraidevtik@y 0evtepofdbuuag ekmoiocvons yia.
diapoporoinon s didackoriog, To PALa TOV KOWGVIKOV emtotudv, Topog 1Z, tevyog 68.

7 Tavtehddov, X., 2013. Awapopomomévn didockorio Kot E8KH oymyn: e TpOKAN G Y10l TV TPOETOLLAGTLL
ToV ekTodevTIK®V. X10 X. [TavteMddov kot A. duirrdtov (Emyt.), diapopomonuévn didackalia. Ocwpnrinég
TPOCEYYITELS Kol ekTonoevTIKES partikés. ABnva: T1edio, 66.149-183.

8 Tomlinson C.A. and Moon T. R., 2013. Assessment and student success in a differentiated classroom.
Alexandria, VA: ASCD.

9 Tomlinson C.A. and Moon T. R., 2013. Assessment and student success in a differentiated classroom.
Alexandria, VA: ASCD.

10 dvurndrov,, A. & Bevtiora, O.M. (2017). Avridijyeis twv exmaidevtikdy devtepofabuiog exmaiocvoons yio
™ diapoporoinon ¢ didackariog, To fAua TOV KOWOVIKGOV emtomumv, Topog I1Z, tedyog 68.

11 duunrmdrov,, A. & Beviiota, O.M. (2017). Avuinyeis twv ekmaidevtikdyv devtepofaluios ekmaiosvons yio
™ diapoporoinon e didackariog, To fApa TV KOeViKOV emomumy, Topog 1Z, tedyog 68.

12 Xopapd, A., (2011). Awdokw oei Sidackopevos. H dio flov pdbnon kot 1o endyyehpo Tov eKTOSEVTIOD.
Y10 Matbaiov, A., (emyt.) H Poocwkn kot emoyyeApoTikny KOTAPTION TOV EKTOOELTIKOV dgvTEPOoPadiog
ekmaidevone. Kpirikn kot cuykpirikn Osdpnon (oeh. 133-149). Abiva: 814 dpdon.

13 European Agency for Development in S.N.E. (2003), Inclusive Education and Effective Classroom
Practices, 8.

Hapamopm): Thanopoulou, A. (2021), Training programs and the provision of individualized teaching are a prerequisite for the
support of students with special educational needs in the general classroom, Sciences of Education, 7/2021. p.p.
7-26. At: http://e-journal.inpatra.gr/
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needs, according to the European Agency for Development in SNE, attend special
education, it is expected that the teacher will work with students with disabilities.
Therefore, the need for appropriate special teacher training and the enrichment of
knowledge and skills is a necessity'*.

The acquisition of knowledge on special education by teachers is a
continuous and possibly long-term process, which in order to be included in the
program and the obligations of teachers must propose alternative forms of training
taking into account the principles of adult and distance education'® and using
information and learning technologies. In addition, the investigation of training
needs and the utilization of its results must take into account the perceptions of
teachers as trained, so that the design and implementation of training programs is
based on real training needs'®.

Training is especially important for every teacher, because it contributes
to the strengthening of his / her professional and personal development, but
also to the whole educational potential, aiming to meet all the needs related
to the improvement of the functionality of the educational system'’. Using the
definition of training, we include all institutionalized or non-institutionalized
processes aimed at renewing or supplementing the teacher’s initial training, with
the purpose of personal development and improvement of the teacher’s work, and
consequently the creation of a quality education'®.

2.2. Teachers’ attitudes and perceptions about training programs:

It is clear that in order to have effective teaching regarding the heterogeneity
of students in a classroom, it is necessary to systematically train teachers. This
is achieved through training programs related to the issue of joint education of
children with or without S.E.N." Despite recognizing their importance and value,

14 Zotidov, M., (2012). H emdpkewd g Poctkng KatdpTiong 1oV ekmoldevtikav oty Ewdwn Ayoyn:
Amodyerg exmadevtikdv Eding Ayoyne. (Aumiopatiky epyacia). Apiototédelo [Taveniotio Oscoarovikng,
Oecoahovikn.

15 Tewpyoddng, A., Aovvsiov, N., & Kovkog, L. (2014). H emudponon tov eknoadevtikdv Ipotofdduag
Exnaidevong omv EALGSa kor v Kompo- pa cvykpiriky mpocgyyion. Iltoyokn Epyaocio. Anpokxpiteio
Tavemotio Opdaxng. Tadaywywd Tpipo Anpoticic Exnaidevong.

16 Aepurtlaxng, ©. (2017). AvTIAYELS TV EKTOSEVTIKAV EWOIKNG 0y @YNG TpmTOPadLag Kat devtepoPaduiag
ekmaidevong tov vopod Hpakkeiov Kpimg yua v emudppoomn tovg. Adnuoocisvtn Metantoyiaxn Epyaoio.
EAMnvicd Avowctd Tavemomuio, A0nva, EALada. Retrieved 5/1/2018 from: https://apothesis.eap.gr/handle/
repo/35534

17 Towmddxn, A., (2018a). Exnaidevon eknoudevtikdv dkng aymync: Kvplotepeg tdoeig kot mpoonTikes.
Eonynon oto Zuvédpio tov IITAE tov [ovemompiov Atyaiov: «Exnaidevon ekmoidevtikdv: [IpokAncelg kot
TPOOTTIKEG GE Evay KOGHO Tov arrdlew, Podog, 23-24 Tovviov 2018, Pédog.

18 Tomlinson C.A. and Moon T. R., 2013. Assessment and student success in a differentiated classroom.
Alexandria, VA: ASCD.

19 IMomadomovrov, K., (2018). «Amdyeig kot epmetpieg ekmoidevtikdv Tunudrov'Evtaéng, tng AsvtepoPadutag
ekmaidevong, avaeopikd pe v Evta&uoxn Exmaidevon koedv kot fapikomv podntdvy. (AUTA®MOTIKH
epyacian). EOvikoé & Koamodiotpraxd IMavemotipo Adnvadv, Adrva.

Hapamopm): Thanopoulou, A. (2021), Training programs and the provision of individualized teaching are a prerequisite for the
support of students with special educational needs in the general classroom, Sciences of Education, 7/2021. p.p.
7-26. At: http://e-journal.inpatra.gr
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these programs have been criticized for failing to make a decisive contribution
to teachers’ day-to-day practice?’. Of course, the failure of these programs is due
to the difference between theory and practice due to insufficient coverage by the
organizers, the structure, the content and the way in which the training programs
are implemented. A training program according to many teachers should offer
internships, because the direct experiences through practical applications give
teachers opportunities to test experiential knowledge and skills?!.

The differences and similarities between the various educational systems
are explored through comparative and pedagogical research. According to
Koulbalidou??, the field of general education has been the subject of comparative
study several times. In contrast, the literature on special education and training,
which has been of great interest to the research world in recent years, has been
quite limited.

According to the research of Agaliotis*!, which was conducted on
teachers in eight prefectures of Greece, and which examined the importance of
specialization and education of teachers of all levels, the need for specialization
in the whole range of special educational needs was identified, as well as the need
for teaching experience in special education structures. The need for training
is considered necessary as it helps to address the difficulties arising from the
daily execution of the educational project, the improvement of new methods and
original approaches for the education of children with special educational needs.

The implementation of these support programs for people with disabilities
it’ s really a challenge for teachers. This is explained by the fact that the knowledge
and skills that teachers acquire in their basic undergraduate studies do not allow
them to effectively teach children of different abilities®’. Also, the attitudes of
teachers in matters of S.E.N., the needs of daily teaching, but also the obligations
at scientific and professional level are difficulties and obstacles in any possibility
of supporting children with E.E.A. in the general classroom?.

The training process in the field of education serves a variety of purposes.
Specifically, the training of teachers aims at: a) the renewal or filling of gaps in
primary education, b) the fullest and most substantial knowledge of the subject,
¢) the shift to lifelong learning and education, d) the change of attitude of teachers

20 Zopopd, A., (2011). Awdoke oel S1dackopevos. H dia Biov pabnon kot 1o emdyyeApia T EKTOSEVTIKOV.
Y10 MatBaiov, A., (emy.) H Baoctkn kot emoyyeAHOTIKY) KOTAPTION TOV EKTOOELTIKOV dgvTEPOPabdiag
ekmaidevong. Kpirikn kot cuykpitikn Osdpnon (oei. 133-149). Abiva: 516 Spdon.

21 Ayoatng, L., (2007). Yroompi&n pobntdv pe e181Kés EKTOOEVTIKEG AVAYKES ) TPOPAN LOTA CUUTEPIPOPAC.
Abva: TTadaywywd Ivetitovto.

22 Apoocwvod, M. (2014). Ztoxevpévo Atopkd Aopnpévo Evta&ioxd IIpodypappo Ewdwikng Ayoyng xon
Exnaidevong (ZAAEIIEAE). Ioavemomuo Iedomovviicov Tpniuo ®duoroyiog Karopdta. Avakmon and
https://eclass.uop.gr/modules/ document/document.php? course=LITD178.

23 Iovteleddov, Z., 2013. Awgpopomompévn Sdackorion Kol €01KN aywyn: Mo TPOKANON Yo TNV
TPOETOLOGIO TOV EKTASELTIKAOV. 10 . [TavteMddov kot A. drinndrov (Emy.), diagopomomuévy didackalio.
Ocswpnrixés mpooeyyioeis kou exmoidevtikés mpoktixés. ABMva: Iedlo, 66.149-183.

Hapamopm): Thanopoulou, A. (2021), Training programs and the provision of individualized teaching are a prerequisite for the
support of students with special educational needs in the general classroom, Sciences of Education, 7/2021. p.p.
7-26. At: http://e-journal.inpatra.gr/
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for education, e) the familiarity with research methodology and f) the creation of
teachers with strong personalities to deal with everyday problems?*.

In this context in which teachers come from and are accustomed to
working, they should move to another context that is presented by education and
that needs the support of children with SEN in a general school?. In particular,
when a teacher has learned for years to operate in an educational system with
a well-structured teaching, with specific ages of children in a class, with the
stress and pressure of the subject, these will make it difficult for the teacher
when he comes in contact. with people with different learning needs in the same
classroom?®. This will be seen as an obstacle to achieving the educational goals?’.
Therefore, teachers should be convinced that the acquisition of knowledge and
skills to support students with SEN requires assessments, modifications and
teaching adjustments that are useful for effective teaching for children with SEN,
but also for all students?®.

Another important element is the method and means of training that
can help teachers taking into account the time pressure that each teacher must
manage, emphasizing the use of new technologies and their integration into the
daily program for an effective educational process for children with SEN in the
general classroom?.

Undoubtedly, the main purpose of the training is to improve the quality of
the educational process and the educational system, as well as the development of
the teachers’ work?. Lifelong learning contributes to the professional and personal
development of teachers®!. Of course, in order for the training of teachers to be
carried out properly, the emphasis must first be on their basic education.

24 Tlavtehdadov, Z., & Aviaviov, . (2008). AWaKTIKEG TPOGEYYIGELS KO TPOKTUCES Yol LaONTES pe pLabnclakeg
dvokolies. [Mavemompo Oescoriog, [owboaywywod Tunpa Edung Aymymig, Boéroc.

25 Towmdaxn, A., (2018B). Exnaidevon ekmoidevtikadv ewdkng ayoyng: To mapdaderypa g EALGSag won
g Itariag. Ewonynon oto 1lo IMoveAdivio Zuvédpio g [Modoaywywng Etapeiag EALGSog «Baoum kot
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In summary, we can see that the role of the special educator has changed
a lot and is now much more specific. In Greek society, a large number of teachers
have not graduated from a university special education department, nor do they
have any specialization in the field of special education®’. However, these teachers
have the right to be in integration departments by attending special training
programs. It has been observed that even teachers who have graduated from a
university department in special education do not have the appropriate cognitive
competence®. Finally, an important problem is the cooperation between teachers,
who find it difficult to work as a team and as a result their work becomes quite
difficult. All these are problems that society has to deal with in order to improve
the field of special education.

2.3. Identification and individualized teaching of students with E.E.A. in
general school:

The support of students with S.E.N. in general school is indeed a difficult process.
This is due to the fact that teachers feel unprepared and without knowledge and
specialization in the subject, so they consider that it is not their responsibility
to teach children with SEN**, Also, the operation of the educational system in
Greece aims at the completion of the teaching material, the issue of the absence of
initial assessment of the students in order to make the appropriate adjustments in
the teaching but also the ambition to achieve the same goals for all students in the
class®. Teacher training programs are ineffective. In these programs, the content
of the term is important for people with special educational needs, but also for the
identification and personalization of teaching by teachers?®.

The coexistence of a student with SEN with students in a general
school classroom is considered a necessary condition for inclusion in the law

32 Zoridov, M., (2012). H emdpxewd g Pooctkng Katdptiong tov ekmodeutikdv oty Ewdwn Ayoyn:
Amodyerg exmadevtikdv Eding Ayoyne. (Autiopatikn epyacia). Apiototédeio [avemotio Osccalovikng,
Ogocahovikn.

33 Towmddaxn, A., (2018B). Exnoidevon exmodevtikdv edkng ayoyns: To mapddetypo g EAAGSag kot
g Itariag. Ewonynon oto 1lo IMoveAdivio Zuvédpio g Mowdoaywywng Etapeiag EALGSog «Baowum kot
ouveyllOpevn EKTOIdEVON TV EKTOBEVTIKAOV o £€vo cvvBeTo Kol peTafaAAdpevo mepipdilovy, 23-25
Noepfpiov 2018, ITétpoa.

34 Kapoywavvidov, K., (2018). Melétn guponaikdv cvotnudtov yoo v pabnoakn éviaén tov ApEA:
o cuykpitikn Tpocgyyion Boppd (Zovndiog, I'eppaviag) kot Notov (EAAGSag kot Kompov). (Authmpotikn
epyacia). [lavemotpio Moxedoviag, Oscoarovikn.
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3699/2008%. It has been argued that students with SEN benefit from coexistence
in heterogeneous groups®. In this proposal, critics oppose the argument that
coexistence does not benefit students who excel in their performance.

However, Tomlinson® argues that diversifying classroom work serves to
meet the needs of all students, even those with outstanding performance. For the
design of an intervention program in the general classroom, the necessary conditions
are the combination of the individual with the general program®. The differences
concern the teaching objective, the teaching method, the organization of the class,
the means and the materials of the teaching. The differentiation is mentioned as
a necessary condition in the law 3699/2008*' for the special education and the
coexistence of a student with SEN with students in a general school class. However,
differentiation is needed for another reason*. It concerns the learning profile of
each student which is hardly taken into account in a traditional teaching.

As Tomlinson*® points out, differentiation concerns the teaching method,
the goal, or the means and materials. The differentiation starts from the student
level and not from the first page of the textbook. We can differentiate the process,
the product of learning and the learning environment*. The process, the product
of learning and the environment of classroom are adapted to the student’s learning
readiness, interests and learning style which is hardly taken into account in a
traditional teaching. Adapting this is not a simple process, especially when it
comes to a student with S.E.N.

Specifically, the process of locating children with S.E.N. and their
individualized teaching effort requires knowledge of the characteristics and
category to which each individual belongs*. Appropriate techniques, tools,
teaching methods, and individualized assessment for a successful learning process

37 Nopog 3699/2008. E1dtkn ayoyn kot ekmaidenon aTOpHmV He ovomnpio 1) e E1KEG EKTOLOEVTIKEG OVAYKES.
Eopnuepig g xupepvioeng, PEK 199/02.10.2008 T. A",

38 Zvpewvidov, X., & dtidka, E. (2012). Exnaidevon yio v évtaén: and tnv pegvva oty tpacn. Abnva:
TIedio.

39 Tomlinson, C. A. (2010). Awgpopomoinon g epyaciog oty aibovca didackoriog: Aviamdkpion oTig
avaykeg OA@V Tov pabntdv. Abnva: I'pnyopnc.

40 Heacox, D. (2012). Differentiating instruction in the regular classroom: How to reach and teach all learners
(Updated Anniversary Edition). Free Spirit Publishing.

41 Nopog 3699/2008. Edkn ayeyn Kot eKTaidevot) atopmv pe avannpio 1 pe eW01KEG EKTOOEVTIKES OVAYKEC.
Eopnuepig g xupepvioens, PEK 199/02.10.2008 T. A",
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avaykeg OA@V Tov pabntdv. Abnva: I'pnyopnc.
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should be used to highlight these characteristics*.

In order for a teacher to acquire knowledge and skills in these cases, long-
term training will be needed, which will create difficulties and reactions both in
the educational work and in the obligations of the teachers. Therefore, the teaching
methods needed by each specific person with SEN should be identified, as a more
specialized evaluation is considered necessary*’. The emergence of the need for
care and approach of children with SEN in a general school helps teachers get rid
of the view that these individuals cannot be improved by appropriate means and
teaching methods and are still in an incurable condition*.

The teachers of the general school, by turning the identification into a
diagnosis of special needs and the individualized teaching into a special education,
can give a pedagogical character to the identification and the individualized
teaching of children with SEN*. Finally, the support of students in the general
school helps for a more real and effective educational process as it offers those
involved in education the opportunity to collaborate, communicate and exchange
information that will essentially help the education of these children and will not
be based on a single feature™.

2.4. Purpose of research

The need for teacher training and the provision of individualized teaching as a
prerequisite for supporting students with special educational needs in the general
classroom will occupy our research process. The purpose of the research is to show
what are the actions that teachers take when they find that there is a student in the
general classroom who systematically fails in the learning process. Specifically,
it will be examined whether the teachers will communicate with the parents or
will turn to specialist scientists. Another element will be whether communication
with the school counselor and his help will be a solution for teachers. It is also
important to consider the main reason for the process of identifying the special
educational needs for a student by the general school teacher, in relation to the
individual teaching of the child in the general class or to accept the teaching of

46 Tanadomodrov, K., (2018). «Amodyeig ko epmerpieg ekmondevtikdv Tunpdrov Eviagng, tng AgvtepoPdbdinog
ekmaidevong, avaeopikd pe v Evta&uoxn Exmaidevon koedv kot fopikomv podntdvy. (AUTA®MOTIKH
epyacian). EOviké & Koamodiotpraxd IMoavemotipo Adnvadv, Adrva.

47 Ayoatng, L., (2007). Yroompi&n pobntdv pe e181kés EKTOdVTIKEG AVAYKES ) TPOPAN LOTA CUUTEPIPOPAC.
Abva: TTadaywyd Ivetitovto.

48 Boyle, J., & Scalnon, D. (2010). Methods and strategies for teaching students with mild disabilities. A case-
based approach. USA: Cengage Learning.

49 Barisone, M. (2015). ®swpia g Srayeipiong Tov opddwv 6to TAaiclo g Evtaing. Awiieén oto EAE09
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the child in special units or to emphasize the support of the child by specialists
outside the school and in the referral of the child to the counseling center.

Another point that is of great importance is the degree to which the teacher
can identify the need for special education of students in the classroom. In addition
to the degree of locating the student, it is important to look at the techniques of
locating children with special educational needs. Specifically, these techniques
are related to the different way of teaching, the evaluation of the learning process,
behavior and study skills. Regarding a training program for the general education
teacher, the duration of the program is emphasized, but also to include the whole
framework of special education or some individual cases.

2.5. Hypothesis of research

The need for continuous training of teachers in recent years is important and is
particularly high, which is due to the continuous developments in all areas of
knowledge and information, but also to the growing demands of the educational
program. For example, a teacher is called upon to manage and deal with students
who have learning difficulties and need a teaching that meets their educational
needs. Thus the teacher is called to identify these students in the general class
who present such difficulties, to adapt and organize his teaching according to
the needs of the students. However, teachers of all levels have not specialized
in addressing these needs and problems arise in dealing with and properly
managing students, which are due to the lack of training. For this reason, the need
to investigate the positions of teachers regarding the training programs related
to special education for children with special educational needs is considered
important. Also important is the ability of teachers to investigate the identification
and individualized teaching of students with SEN.

3. Methodology

Sample:

The sample consisted of teachers of secondary school general education in the
area of Attica. 80 teachers, 50 men and 30 women with experience in special
education, 40 teachers from all over took part. Teachers have a bachelor’s degree,
a smaller part has completed a postgraduate degree, and no one has a doctorate.
Finally, in terms of attending training seminars, 20 teachers have attended a 400-
hour seminar and 10 teachers have attended 7 months of seminar attendance.
Research collection tools:

Participants were asked to complete an anonymous questionnaire that included
6 closed-ended questions from which teachers were asked to choose one of the
suggested options. The questionnaire refers to the ability of teachers regarding
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the identification and individualized teaching of children with SEN. in the general
classroom. The time required to complete it was 15 minutes and it was completed
at the end of the course. The questionnaire is listed at the end of the text.

Data analysis:

The analysis of the data was descriptive to see the frequency in the teachers’
answers and the percentage in each answer.

4. Results analysis

Initially, the following tables give a picture of gender, studies, previous service in
general and special school and the participation of teachers in training programs.

Table 1: Distribution of a sample based on gender and on the qualifications:

Sex Men Total ‘Women Total Total
Questions 50 62,5% 30 37,5% | 100%
Higher Universities 50 30 100%
Technological Universities 0 0 0%

Specifically, the percentage of men is 62,5% and of women 37,5%
(Table 1). The qualifications are 100% Higher Education Institutions and 0%
Technological Institutions (Table 1).

Table 2: Sample distribution based on the master’s degree and doctoral
details:

Sex Men Women Total
Questions 50 30 100%
Masters degrees 10 20 37,5%
PhD 0 0 100%

From the data we have gathered we can see that a large part of the
sample has not done postgraduate studies. Specifically, the 37,5% of teachers
hold a master’s degree, while 62,5% have not done postgraduate studies (Table
2). Regarding the answer for obtaining a doctorate, we find that none of the
respondents in the sample have a doctorate. According to the data we collected
we find that 100% have not completed doctoral studies (Table 2).

Hapamopm): Thanopoulou, A. (2021), Training programs and the provision of individualized teaching are a prerequisite for the
support of students with special educational needs in the general classroom, Sciences of Education, 7/2021. p.p.
7-26. At: http://e-journal.inpatra.gr/



Training programs and the provision of individualized teaching
Thanopoulou Athanasia
-19-

Table 3: Distribution of a sample based on teaching experience in general
schools:

Questions Sex Men Women Total
From 5 to 10 years 10 0 12,,5%
From 11 to 15 years 30 10 50%
From 16 to 20 years 5 5 12,5%
From 21 to 25 years 5 15 25%

Regarding the years of previous service in the general school, we can find
that from 5 - 10 years the percentage is 12,5%, from 11 - 15 years the percentage
is 50%, from 16 - 20 years 12,5% and from 21 - 25 25% (Table 3).

Table 4: Sample distribution based on teaching experience in special
schools:

. Sex Men Women Total
Questions
From 1 to 5 years 30 10 50%
0 years 20 20 50%

According to Table 4, we find that several teachers have worked in special
schools. Thus, the percentage of experience in special education ranges from 1-5
years, ie 50% of the sample seems to have experience in special education, while
another percentage of 50% has no experience at all (Table 4).

Table 5: Sample distribution based on special education training:

. Sex Men ‘Women Total
Questions
Yes 10 20 37,5%
No 40 10 62,5%

In this table we can see that the 37,5% have attended training seminars in
special education, while 62,5% have not attended a training seminar (Table 5).
In this section, a descriptive analysis of the answers given to all teachers
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will be presented for each question. Each question is given a table with the
teachers’ answers in descending order.

Table 6. Question 1: What is the first step you take when it is found that a
student in your class is failing in the learning process systematically?

. Sex Men ‘Women Total
Questions
Cont'ac.t the parents and ask them To turn to a 25 15 50%
specialist
Contact the School Counselor and You ask him for his 20 10 37.5%
help
Contact scientists 5 5 12,5%
Wait for the family to act first 0 0 0%
Contact C.S.C. 0 0 0%

To the question 1 “What is the first step you take when it is found that a student
in your class is failing systematically in the learning process?” (Table 6), we find that
50% of teachers agree to contact their parents and turn to specialists. In communication
with the school counselor and his help, 37.5% respond, while in 12.5% of teachers they
seem to want to communicate with scientists. There is no answer to the “wait for the
family to act first and contact the C.S.C. Counseling Center” options. (0%).

Table 7. Question 2: What is the main reason for the process of identifying
special educational needs for a student by a general school teacher?

. Sex Men Women Total
Questions
The individualized teaching of the child 40 20 75%
in the general classroom?
Teaching the child in special units? 5 5 12,5%
Child support from outside experts 5 5 12.5%
school?
The referral of the child to C.S.C.? 0 0 0%

To the question 2 ““What is the main reason for the process of identifying
special educational needs for a student by a general school teacher?” (Table 7)
most of the teachers in the sample at 75% want the individual teaching of the
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child in the general class, 10 teachers with 12.5% accept the teaching of the
child in special units, while 10 teachers accept the support of the child from
specialists different from the school with a percentage of 12.5%, while no
answer is given to the option that refers to the referral of the child to the CSC
(percentage 0%).

Table 8. Question 3: To what extent can you identify the need for special
education of students / three in your class?

Questions Sex Men Women Total
very 30 10 50%
moderate 20 10 37,5%
a little bit 0 10 12,5%
not at all 0 0 0%
very much 0 0 0%

To the question 3 “To what extent can you identify the need for special
education of students in your class?” (Table 8), the choice “very” of 40 teachers
at a rate of 50% prevails, followed by the option “moderate” with 30 teachers at
arate of 37.5% and 10 teachers answer “a little” at a rate of 12.5%. No answer is
given to the options “not at all” and “too much” (0%).

Table 9. Question 4: Which of the following techniques effectively identifies
the cases of children with special educational needs?

. Sex Men Women Total
Questions
In a different way of teaching 30 20 62,5%
Evaluation of the learning process 15 5 25%
Evaluation of behavior 5 5 12,5%
Evaluation of study skills 0 0 0%
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To the question 4 “Which of the following techniques effectively
identifies the cases of children with special educational needs?”, (Table 9), 62.5%
of teachers 50 of the total prefer the different way of teaching, while 20 teachers
prefer 25 % shows preference in evaluating the learning process. The answers of
10 teachers at a rate of 12.5% evaluate the behavior, while the evaluation of study
skills is not found (0%).

Table 10. Question 5: How long do you think a training program is needed
for a general education teacher?

Questions Sex Men Women Total
12 months 30 20 62,5%
6 months 20 10 37,5%
4 months 0 0 0%

To the question 5 “How long do you think a training program is
needed for a general education teacher?” (Table 10), the preference of
50 teachers reaches 62.5% in the 12-month selection, while 6 months is
preferred by 30 teachers in 37.5%. The 4 month option - shorter duration - is
not selected (0%).

Table 11. Question 6: Do you think that a training program should include
the whole framework of special education or some individual cases?

. Sex Men Women Total
Questions
a) The whole range of special education: 25 25 62,5%
b) Individual cases: 25 5 37,5%

To the question 6 “Do you think that a training program should include
the whole framework of special education or some individual cases?”” (Table 11),
out of 80 teachers, 50 prefer a training program that covers the whole range of
special education in percentage 62.5%, while 30 of the total prefer individual
cases at a rate of 37.5%.
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5. Conclusions

The result is that all teachers are trying to move into practices that support and
treat children with special educational needs in a supportive way:. It is worth noting
that smaller percentages will move towards communication with the School
Counselor or with scientists. The research shows practices such as communication
with parents, the need to turn to a specialist, individualized teaching but also
the attempt to apply a different way of teaching in the general classroom as an
attempt to identify the special educational needs of the child effectively show
interest of teachers in educational practice. Another element is to what extent the
teacher can identify these cases of children. The prevailing view is “moderate”
emphasizing the difficulty and skills they need to develop, while fewer consider
that “too much” or even “too little” is able to identify the need for S.E.N. For this
reason teachers believe that a 12-month training program covering a wide range
of special education will respond to the cultivation of skills and will be more
effective for children with S.E.N. in the general classroom.
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Helen of Troy in the Theater
of Antiquity, Middle Ages and Modern Times:
Enriching School Lessons
through the Performing Arts

Abstract

The mythos of Helen of Troy is one of the most beloved themes in world literature.
Subject of this paper is to study the rework and transformation of mythos
through each historic period within the framework of the performance arts and,
specifically, ancient Greek and Renaissance tragedy, opera, and operetta, in a way
that resonates the philosophy, the way of thinking and behaving, the anxieties and
hopes of the people of each different era. The presentation of representative works
from Classical Antiquity, the Middle Ages, the Renaissance, and Modern Times,
permits the interdisciplinary approach of the subject, on which a brief proposal is
developed for the creation of a related cultural program for students of the second
or third grade of the General High School in Greek Secondary Education.

Keywords: Ancient mythos, Helen of Troy, performing arts, theater, opera,
comparative analysis, interdisciplinary teaching, interlingual approach,
cooperative learning
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H EAévn g Tpoiag oto Oéatpo
™™g Apyordtnrog, Tov Méocwv ko Tov Nedtepov Xpovaov:
EpmhovtiCovrog to Xyoké Madnpo péco tov lopastatik®dy Teyvav

Iepiinyn

O pvbog ¢ tpowne EAévne amotelel €vo amd to mAéov ayamnuéva Bépata
NG MOYKOOULOG AOYOTEXVIOG. AVTIKEILEVO TNG TOPOVCAS UEAETNG OmMOTEAEL M
£€peuva TG €K VEOL TPAYUATELCNG KOl TOV HETAGYNUOTIONOD ToL pobov avd
1OTOPIKY TEPIOS0 GTO MAMICIO TWV TOPUCTATIKOV TEYVDV, GUYKEKPIUEVA, TNG
opyoiog EMANVIKNG Kol OVOYEVVIGLOKNG TPOY®OIaS, TNG OTEPUG KAl TG OTEPETAG,
00TOC MOTE VA amnyeital 1 GLAOGOPI0, 0 TPOTOC CKEYNG Kol GUUTEPIPOPAS, Ol
aywvieg kot ot eAmideg Tov avBpomov kdbe dapopeTikig emoyns. H mapovaioon
OVTITPOGOTEVTIK®V Epymv amd v KAaokn Apyaidtnta, Tov Mecaiova kot tnv
Avayévvnon, toug Nedtepovg Xpdvoug, enLTpETOVY T SIOEUOTIKN TPOGEYYIoN
TOV OVTIKEWEVOV, 0T Pdor TG omoiag avamTOGGETOL Lo GOVIOUN TPOTUCT] Y10
TNV €KTOVNOT GYETIKOD TOMTIGTIKOD TPOYPAUUOTOC Yoo pontéc g B” 1 I
téENG [N'evikov Avkeiov Tng EAAnvikng Asvtepofdbuag Exnaidevonc.

AgEerc-khe101d: Apyaiog pvbog, EAévn ¢ Tpoloc, mapactatikéc téxves, 06atpo,
OTEPQ, GLYKPLTIKT AVAALGT), OLABEUATIKT O100CKAAIN, SIYAWCGIKN TPOGEYYIoN,
oLVEPYOTIKN ndBnon

Introduction

Examining the profusion of ways in which the mythical persons of Ancient
Greece have been transmitted, interpreted, adapted and used in arts, it is generally
recognized that Helen is the one with the strongest influential power in art during
the centuries. As Homer did not offer a precise description of Helen’s beauty
at any point of the epic text, countless artists from antiquity to modern times
seem to have tried desperately to capture and convey the absolute beauty of the
‘godlike woman’ (3.423: dia yovaixdv).! From this point of view, the depiction of

1 For the phrase ‘d7a yovaixdv’ as descriptive of Helen and generally of special women in Homeric epos, s.
Edmunds, L. (2019), Toward of Characterization of Helen in Homer. Berlin-Munich-Boston: Walter de Gruyter,
p. 65ff. About the theory of Helen’s divine origin, also about a recognition of Indo-european and Mycenaean
cult elements in her later mythos, last on the apotheosis and cult of Helen, s. Edmunds, L. (2007), Helen’s
Divine Origins. In: Electronic Antiquity 10/2, 1-45, with a research overview and thorough bibliographys; s. also
Blondell R. (2013.1), Helen of Troy: Beauty, Myth, Devastation. Oxford: Oxford University Press, p. 142ff.;
Edmunds, L. (2016), Stealing Helen: The Myth of the Abducted Wife in Comparative Perspective. Princeton:
Princeton University Press, recognizes in the Helen’s mythos a variant of an international tale-type, which he
designates with the name ‘ The Abduction of the Beautiful Wife’. The author undertakes to justify this designation
through a comparative analysis of 40 tale-variants of different civilizations and historical periods; he goes so

Hapamopmi): Pavlopoulou, A. (2021), Helen of Troy in the Theater of Antiquity, Middle Ages and Modern Times: Enriching
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Helen in art, as an equivalent to
the depiction of “the Absolute”,
remains always an unfulfilled
approach, an eternal attempt to
conceive the inconceivable, to
configure the unconfigurable.?
Innumerable versions of
Helen’s idealized beauty can
be found in pottery (Figures
1-5), sculptures, paintings,
miniatures  of  manuscripts
(Figures 6-7), tapestry (Figure
8), even in cartoons (Figure 10)
and animations, and different
descriptions are saved in epic,
lyric, drama and comedy, satire,
romance, novel, poetry, opera,
cinema.® Nonetheless, Helen
remains a person without a face
or -to put it better- with as many
different faces, as the artists who
tried to render it during the

centuries. The objective beauty Fig. 1. Attic Red-Figure Lekythos with Paris
of Helenremains -and will always and Helen (420-400 B.C.). Attributed to the
remain- mostly subjective. In Painter of the Frankfort Acorn and Phintias.
this article our interest is focused In J. Paul Getty Museum.

on the image of Helen in the

performing arts, mainly on the transformation of her image and role from the
ancient theater to the Medieval and Renaissance theater and to the opera of
Modern Times.*

far as to argue that this tale-type is older than the Indo-European epic that was until now generally believed to
have preceded the /liad.

2 TavAiomovrov, A. (2014), IToptpaita g EAévng oty €mikn Kot dpapatikh moinon: and 10 eYKOU0 6ToV
yoyo, amd v vepoyn oty evoxn. In: Yominé 1, 51.

3 An impressive inventory of art objects in Edmunds, L. (2016), Stealing Helen: The Myth of the Abducted
Wife in Comparative Perspective. Princeton: Princeton University Press, pp. 303-312; s. also Pantelia, M.
(1987), Beauty Unblamed: a Study on Ancient Portrayals of Helen of Troy. Diss. Ohio, p. 5, n. 1; Scherer, M.
R. (1967), Helen of Troy. In: The Metropolitan Museum of Art Bulletin 25/10, 367-383. For a picture collection
of artworks of different periods s. Mntta, A., Mop@éc kon 0épata g apyaiog eMnvikig poboroyioc. In: http://
www.greek-language.gr/digitalResources/ancient_greek/mythology/lexicon/atreides/page 014.html#toc012
(accessed on 20/9/2020).

4 This is the first part of a wider work about Helen’s mythos in performing arts, which will be followed by a
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Fig. 2. Campanian Red-figure bell-krater (ca. 340 B.C.) The emergence of Helen
from the egg. On the right and left Leda and Tyndareus are shown watching pensively.
Naples. Museo Archaeologico Nazionale (147950).

1. Helen in Antiquity: from Epic Poetry to Ancient Theater

Homer’s Iliad deals mainly with the struggles and passions of the warriors,
whereas Helen fades into the depths of the narrative. The epos is ‘a male affair’,
even if the ultimate reason (7 aizin) for this ‘affair’ is Helen. The poet tells little
about her. Even the allusions of Homer to the earlier incidents of her life in Sparta,
that form a kind of prehistory of the Trojan War, are short, obviously because
these incidents were so familiar to his public of the 9th century B.C., that there
was no need for a detailed narrative.’ But also during his narration of the war he
rarely brings Helen to the foreground of the action. Her portrait in //iad is not
revealed through her own actions or words, as much as through what Olympian
gods and epic heroes say about her.

second paper about Helen in cinema.

5 Edmunds, L. (2019), Toward of Characterization of Helen in Homer. Berlin-Munich-Boston: Walter de
Gruyter, p. 49ff.; Edmunds, L. (2016), Stealing Helen: The Myth of the Abducted Wife in Comparative
Perspective. Princeton: Princeton University Press, pp. 103-161; Pantelia, M. (1987), Beauty Unblamed: a
Study on Ancient Portrayals of Helen of Troy. Diss. Ohio, pp. 6-30; Groten, F. G. (1968), Homer’s Helen. In:
Greece & Rome 15/1, 33-39.
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In this Homeric portrait
of Helen we see the woman
that made the fateful decision
to abandon her home and
follow the handsome stranger
to Troy (Figure 4), thus causing
the suffering and death of so
many Achaeans and Trojans;
and yet the epic poet refrains
from judging or blaming her.
As Maronitis points out, it is
characteristic that none of the
ten references found in the epic
about her face is abusive or
disparaging.® Helen abandons
her lawful husband and follows
Paris, not because she fell in
love, but because Aphrodite
instilled in her soul the demonic
power of love. As the fate of
the Homeric person is ‘over-
determined’, Helen cannot

Fig. 3. Red Figure Pelike (ca. 360/350 B.C.)
with the birth of Helen out of an egg.

be guilty, even if her. acts are Attributed to the painter of Athens.
undoubtedly reprehensible.’ Left: Leda runs away. Above: Eros with
The tragedians of 5th a wreath. Antikensammlung Kiel (B501).

century B.C. are making the

Trojan War the most common theme in their tragedies. In this context Helen finds
a new, and partly a different, treatment. Of course Aeschylus, as a representative
of archaic wisdom, in the first play of his trilogy Oresteia (458 B.C.), namely
Agamemnon, follows the standard Homeric version of Helen’s mythos. In this
context Helen is several times addressed through the chorus as the source of pain,
the cause of death and destruction (dpyn xarx@v) (39911.; 6811f.; 1455ff.). The
culmination of this position is certainly the triply disparaging characterization
given to her in the second choral passage (689-690) with the famous word play on
her name; chorus supports that she was rightly named Eleni, as she is the destroyer
of ships, men and cities (éAévag, élavdpog, éAémrolic).® Also many years later,

6 Mapovitng, A. N. (1999), Ounpixa MeyoGéuaza. Iloieuos, Owidia, Noorog. Athens: Kédpog, pp. 189-197.

7 Tovkomoviov, A. (2014), Ioptpaita g EAEvng oty emikn Kot Spapatiky Toinomn: ond T0 EYKOUO GTOV
yoyo, amd v vrepoyn oy evoxn. In: Yominé 1, 53.

8 Edmunds, L. (2019), Toward of Characterization of Helen in Homer. Berlin-Munich-Boston: Walter de
Gruyter, p. 52ff.
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Fig. 4: Attic Red Figure Skyphos (ca. 490 B.C.) with the abduction of Helen. Detail:
In the center Paris and Helen, on right Aphrodite, in the middle above the couple Eros.
Attributed to Makron Painter. Museum of Fine Arts Boston.

in Euripides’ Troades (415 B.C.), the victims of the war of both sides, Hecuba
and Andromache, Orestes and Iphigeneia, accuse Helen for their tragic situation
(914-965).° In this play, Euripides follows the fates of the women of Troy after
their city has been conquered, their husbands killed, and their remaining families
taken away as slaves. Preparing to depart for the homeland Menelaus enters the
stage to take Helen with him back to Sparta (Figure 5), where a death sentence
awaits her. Helen begs and tries to seduce her husband into sparing her life. With
a careful well-constructed presentation of arguments she tries to shift away every
responsibility. Her apology in order to save her life (903-904, 914-968) is the
first known attempt of the heroine in ancient literature to speak for herself. At the
end of the play Euripides lets us understand that Helen is still alive; moreover,
the audience knows from Telemachus’ visit to Sparta in Homer’s Odyssey that
Menelaus continued to live with Helen as his wife. The heroine’s argumentation
about the division of responsibility among more persons, mortals and immortals,
as possibly brought its fruits. But more than that, it was definitely her irresistible
charm that mellowed the king and averted his vengeful plans.

9 Blondell R. (2013.1), Helen of Troy: Beauty, Myth, Devastation. Oxford: Oxford University Press, pp. 182-
201.
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Fig. 5. Red Figure Krater (ca. 360 B.C.) with scenes from the Trojan War.

Detail: Menelaus, Aphrodite and Helen. Attributed to Nazzano Painter Rome,
Museo Nazionale di Villa Giulia.

Despite the preservation of the Homeric myth of Helen in the classic
period, it was as early as the 7th century B.C. that Stesichorus in his Palinode,
probably preserving an even older tradition,'* introduced an alternative tale,
which was adopted much later by Euripides.' The lyric poet denies emphatically
that the heroine went to Troy. It was only a phantom (év eidw/lov) in the shape of
Helen that followed Paris to Troy, while the real heroine was carried off to Egypt
and settled in the palace of King Proteus, where she lived stubbornly refusing
to marry the local king, desperately and yet eternally waiting for her husband.'

10 Edmunds, L. (2016), Stealing Helen: The Myth of the Abducted Wife in Comparative Perspective. Princeton:
Princeton University Press, pp. 162-196.

11 Edmunds, L. (2019), Toward of Characterization of Helen in Homer. Berlin-Munich-Boston: Walter de
Gruyter, p. 62ff.; Blondell R. (2013.1), Helen of Troy: Beauty, Myth, Devastation. Oxford: Oxford University
Press, p. 2021F.

12 Herodotus 2.112-120 mentions also Helen’s arrival and stay in Egypt, s. Blondell R. (2013.1), Helen of
Troy: Beauty, Myth, Devastation. Oxford: Oxford University Press, p. 142ff.; Zagagi, N. (1985), Helen of Troy:
Encomium and Apology. In: Wiener Studien 98, 65-69.
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Hence, according to this version of the mythos, Helen is a paradigm not only of
beauty, but also, not less than Penelope or Andromache, of female virtue.

Euripides adopts this alternative tale in his play Helen (412 B.C.), also
enriching it obviously with more components of the ancient oral tradition.
Specifically, it is the heroine herself, who in her self-presentation immediately
in the first verses of the play (1-67), and later, in her lament after the revelations
of Teukros (255-305), bemoaning desperately her fate, narrates the episodes of
her tragic life: her unnatural conception of Leda (17-21), her monstrous birth
from an egg (294-295: wetyos veooowv levkov éxloyevetar) (Figures 2-3) and her
paradoxical nature (244: # texodod u’ Erexev avOpamoig épag)," the catastrophic
power of her beauty (27: toduov d¢ xallog, i kalov 10 dvorvyéc; 261-264; 304-
305)," the terrible plan of the gods that led to a bloody war (31-59), her unfair
incrimination (53-55; 264-266; 270-272), hence the destruction of her reputation
(270: dowog eiur ovordeng), the hatred of the Greeks towards her face (54:
ratdpotog giur), finally her confinement at the southern end of the world waiting
desperately for a doubtful salvation.'

Both Euripidian dramas, Troades and Helen were produced and first
performed during the Peloponnesian War; Troades after the capture of Milos
(416 B.C.) and the subsequent slaughter and subjugation of its populace by
the Athenians, Helen after the Sicilian Expedition (413 B.C.), in which Athens
had suffered a massive defeat that brought rapidly the final decline of the glorious
city-state.'® In both works research recognizes the poet’s critical attitude towards
this specific contemporary events. It is highly possible that the destruction of
Troy, the massacre and the enslavement of women and children refer to the violent
events of Milos. Also the idea that all that pain of the Trojan War was caused
for the sake of a phantom, cannot be but an allusion to the futility of war. By
underling the tragic fate of mortals to possess limited knowledge, consequently to

13 About Helen’s descent from Zeus, indicated as ‘Eiévn Adiog éxpeyovia’ or ‘sbmatépera’ s. Edmunds, L.
(2019), Toward of Characterization of Helen in Homer. Berlin-Munich-Boston: Walter de Gruyter, p. 114ff.,
125ff. ; s. also Blondell R. (2013.1), Helen of Troy: Beauty, Myth, Devastation. Oxford: Oxford University
Press, p. 271f.; Edmunds, L. (2016), Stealing Helen: The Myth of the Abducted Wife in Comparative Perspective.
Princeton: Princeton University Press, pp. 1-45.

14 For a detailed approach of the thematic, s. Blondell R. (2013.1), Helen of Troy: Beauty, Myth, Devastation.
Oxford: Oxford University Press, pp. 1-26 (ch.1: The problem of female beauty).

15 Blondell R. (2013.1), Helen of Troy: Beauty, Myth, Devastation. Oxford: Oxford University Press, pp.
202-221; Roisman, H. M. (2006), Helen in the Iliad: Causa Belli and Victim of War — From Silent Waver to
Public Speaker. In: American Journal of Philology 127, 1-36; Zagagi, N. (1985), Helen of Troy: Encomium
and Apology. In: Wiener Studien 98, 82-87. Blondell R. (2013.1), Helen of Troy: Beauty, Myth, Devastation.
Oxford: Oxford University Press, p. 193, recognizes in this self-defense of Helen the influence of the 5th
century sophistic and sees in Helen’s rhetoric a thinking person, an idea that contradicts the age-old believe
about the women’s use of seductive speech as a weapon to men’s deception.

16 Pucci, P. (2012), Helen’s Many Faces: Euripides in the Cultural Crisis at the End of the Vth Century. In:
Quaderni Urbinati di Cultura Classica 100/1, 49-65; Skouroumouni, A. (2011), Staging the Female Studies in
Female Space in Euripides. Ph. D. thesis, University of London, pp. 29-83.
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act under the danger of ignorance, the author seems to send a didactic message to
his audience: the most precious and tempting things in the world, for the conquest
of which wars are unleashed on humanity resulting in endless pain and bloodshed,
are false like clouds of ether (36: xevij doxnoig). The plays, which were staged
at the Athenian theater during the last years of the Peloponnesian War, conveyed
messages that must probably have deeply touched the Athenian public.

2. Survival and Change: Helen from Medieval Romance to Renaissance
Drama

From all this wealth of ancient legend Greek and Latin authors of Late Antiquity
and Early Middle Ages have drawn for centuries a variety of themes for epic and
lyric poetry, drama, and satire, following, on the whole, the established outline of
events.'” But as Europe entered its long transition from Paganism to Christianity, and
from the Roman Empire to the European feudal monarchies, the shape ofthe Trojan
story changed. As typical
agents of this change appear
the Diary of the Trojan War
by Dictys of Crete, probably
written in the 4th century, and
The History of the Destruction
of Troy by Dares of Phrygia,
composed around the 6th
century. Both these works,
written in Latin, purported to
rely on eyewitness accounts
by warriors. Although this
claim could not be true,
and originated much more
from the classicists’ desire
to substantiate the Homeric
narrative, the books have "
been especially popular, even !;,m":g“:“wc_“‘ﬁﬁf Bl 'moyz‘ot ol

more, they constituted the e poldnimasfi : S 0110 [0 frrve ofe

i ' TN N e Y Ol ousinee e
main sources of the medieval sitseiattar HE 4% = ple Spacefes feiars

romances of Troy. De e ALreucques plu v ¢€devpl ebue ¥ebousae/
) During the following Fig. 6. The abduction of Helen

centuries, as many noble from Paris. Miniature from R. Lefevre,

Roman families were fond of Recueil des Histories de Troye (1464).

17 Scherer, M. R. (1967), Helen of Troy. In: The Metropolitan Museum of Art Bulletin 25/10, 367-383.
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Fig. 7. Priam sending Paris to Sparta, the abduction of Helen, and the siege of Troy.
Miniature from Chroniques de Saint-Denis (1332-1350).

tracing their descent from the Trojans who founded Latium after Aeneas fled from
Troy, the literary occupation with the Trojan War became particularly attractive
for writers and painters. Especially in the medieval romances Trojans, instead of
Achaeans, became the heroes of Trojan War. And, as expected, these heroes were
transformed into medieval knights, respectively Helen to an honorable chatelaine,
depicted in visual arts in full costume, armor, and backgrounds of contemporary
life (Figure 6-8). In this context medieval romances changed radically the story
of Helen’s abduction. To the Middle Ages the Trojans were so emphatically the
heroes, that Paris cannot be the thief of his host’s wife. According to the French
prose romance of Raoul Lefevre, Recueil des Histories de Troye (1464), Paris
when he meets Helen in the sanctuary of Venus, although inevitably -because of
her beauty- falls in love with her, he does not express his feelings, on the contrary
he behaves formally like a real gentleman, while it is Helen who takes the initiative
to express her erotic interest in Paris. The two heroes withdraw from the others
and talk together of their love. Next day in common decision they flee for Troy.'
The Renaissance artists, being influenced by both traditions, ancient
Greek and Medieval, have produced new special versions of Helen’s tale, whose
number and variety makes their presentation in this work impossible.” As early

18 Edmunds, L. (2016), Stealing Helen: The Myth of the Abducted Wife in Comparative Perspective. Princeton:
Princeton University Press, pp. 197-235 (ch. 5: Helen in the fifth century and after).
19 Raducanu, Adr. (2014) The Ghost Tradition: Helen of Troy in the Elizabethan Era. In: lltps//ﬂ

Era (accessed on 20/9/2020); Solomon, i (2007) The Vacillations of the Trolan Myth Popularlzatlon &
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Fig. 8. The marriage of Paris and Helen (detail). Flemish (Tournai and Brussels), ca. 1500.
Wool and silk tapestry. The Norton Simon Foundation F.1965.1.129.2.T.

as at the beginning of 17th century Helen was combined with the most important
Medieval and Renaissance hero, specifically she emerged on stage as a part of
Faust’s tale. Thus on 1604 she appeared in Elizabethan theater in new adventures
in Christopher Marlowe’s Doctor Faustus and ca. 1602 in Shakespeare’s Troilus
and Cressida.*

It was a development, which reached its most representative and highest
literary expression in the early 19th century in Part II of Goethe’s Faust.*' Faust
brought Helen back from the kingdom of dead and let her become part of his life.
He meets Helen three times in three different scenes of the play, the first time
in front of Menelaus’ palace in Sparta, the second in a Frankish castle from the
time of the Crusades, and the third in the mythical Arcadia, the earthly paradise
of poets. The return of Helen means the reappearance of the ancient classical
beauty in the historical space of the western world. Faust meets Helen in her
space, classical Greece, and Helen meets Faust in his time, the Middle Ages, the
time of romantic poetry. Their union takes place in Arcadia as the “golden age”
of humanity, the harmony of man and nature in blissful happiness. The marriage
of Helen and Faust suggests the idea of a blood-union between two spiritual
worlds, Greek classicism and German romanticism.” Helen of Troy becomes a
new mythos and a new theatrical presence.

Classicization, Variation & Codification. In: International Journal of the Classical Tradition 14.3/4, 482-534;
Landa, J. A. G. (2004), Homer in the Renaissance: The Troy Stories. In: https://hcommons.org/deposits/item/
he:17985/ (accessed on 20/9/2020).

20 Godwin, L. G. (2009), “There is nothing like a dame”: Christopher Marlowe’s Helen of Troy at the Royal
Shakespeare Company. In: Shakespeare Bulletin 27/1, 69-79.

21 Bennett, B. (1980), The Classical, the Romantic, and the Tragic in Part Two of Goethe’s ‘Faust’. In: Studies
in Romanticism 19/4, 529-550.

22 Unterberger, G. (2013), Die Begegnung von Faust und Helena in “Faust II”. Grin Verlag; Curran, J. V.
(2000), Goethe’s Helen: A Play within a Play. In: International Journal of the Classical Tradition 7/2, 165-176.
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3. Reconstruction and Rationalization in Modern Times: Helen in Variety
Theater and Opera

Helen’s mythos also continued to be revived in modern times. Notable
performances of Euripides’ Helen and Troades, as well as Goethe’s Faust took
place throughout the 19th and 20th century (Figure 9) and keep on taking place
all over the world to this day. But already after the middle of the 19th century, the
tale of Helen gained a place in the art of opera, indeed in both its genres, opera
buffa and opera seria; and with the arrival of the 20th century the immediate
adoption of Helen’s mythos from the new art of cinema was impressive.

The treatment of Helen’s mythos in opera began with the French
operetta La belle Hélene, with music by Jacques Offenbach and words by Henri
Meilhac and Ludovic Halévy, which premiered at the Thédtre des Variétés Parisiens
in December 17, 1864 with José Dupuis as Paris and Hortense Schneider as
Helen (Figures 10-11).% La belle Héléne is a key work in Offenbach’s output
and for the genre of operetta as a whole. The first performance in German

Fig. 9. Goethe’s Faust Il in Deutsches Theater (1911).
Directed by Max Reinhardt, with Friedrich KayBler (Faust) and Else Heims (Helen).
Photo: In front of Menelaus’ Palace in Sparta. In the middle E. Heims as Helen.

23 For the audio file Offenbach. J. (1864), La belle Héléne. Act 1 Finale. In: https:/www.youtube.com/
watch?v=aWyhjuR6S jA (accessed on 20/9/2020).
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Fig. 10. Contemporary drawing of first production
of the French operetta La belle Hélene (1864).

(Vienna, Theater an der Wien, 17 March 1865) gave the definitive stimulus for
the development of Viennese operetta by Franz von Suppé, Johann Strauss and

Fig. 11. Hortense Schneider as Helen
in the premiere of La belle Hélene (1864).

Carl Millocker. The piece parodies
the story of Helen’s elopement with
Paris. The action takes place in the
palace of King Menelaus in Sparta,
where Paris arrives with the purpose
of winning with the help of the
soothsayer Calchas the heart of the
beautiful Helen, as Aphrodite’s reward
to him because of her victory in the
judgment of the three goddesses.

The conquest of the he-
roine will be achieved through a
line of comic incidents, such as
the predominance of Paris in an
intelligence-struggle (including out-
rageously silly wordgames), the
sending of Menelaus to Crete through
an untrue oracle given by cunning
Calchas, the bending of Helen’s
resistance to his amorous advances,
achieved by Paris entering secretly at
night in her bedroom and convincing
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Fig. 12: Edy Darclea (Helen) and Vladimir Gajdarov (Paris)
in German silent film Helena by Manfred Noa (1924).

her that she is only dreaming, the arrest of the lovers in flagrante delicto by
Menelaus, who returns unexpectedly from Crete, whereas Helen rebukes him
for bad timing. The parody culminates in a scene, where the adulterous wife,
exclaiming ‘la fatalité, la fatalite’, tells him that it is all his fault, as a good
husband knows when to come and when to stay away. The librettist parodies
obviously not only the classic story, but even more the centuries-old issue of
Helen’s guiltiness-innocence.

Written at the time of Second French Empire, this operetta was using the
ancient mythos as an allegory to make a scathing critique of the French society,
its lack of morality and rampant thirst for pleasure. The main characteristics of
the mythic couple are endless lightness, infidelity, untruth, untrustworthiness,
lack of limits and commitments, life for the moment, lack of any seriousness and
morality, constant change and transformation. The protagonists, dominated by
instinctive nature and totally unable to resist their impulses and desires, form a
symbol for the elusiveness of existence.

With the arrival of the 20th century the immediate adoption of Helen’s
mythos from the new art of cinema is impressive; in particular, Helen makes her
appearance in the silent film era, first in June 6, 1924 with the German film Helena.
Der Untergang Trojas by Manfred Noa, starring Edy Darclea (Helen), Vladimir
Gajdarov (Paris) and Albert Steinriick (Menelaos) (Figure 12), followed, three
years later, by The Private Life of Helen of Troy by Carey Wilson (Figure 13),
based on John Erskine’s novel by the same name and Robert Sherwood’s play
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The Road to home, directed by
Alexander Corda, starring Maria
Corda (Helen) and Ricardo
Cortez (Paris).?*

At this point of our study
it is important to mention the
introduction of Helen’s legend
into the modern art of cinema,
which characteristically takes
place almost at the same time
as the birth of the silver screen
and gives a new, less poetic
version of the mythos, as it
mainly obeys the requirements
of mass entertainment and
the commercialization of the
performing arts in post-industrial
times. However, as Helen’s

| !
glamorous “career” in cinema is Fig. 13: Maria Corda (Helen) and Lewis Stone
an extensive topic that requires  (Menelaus) in Americal silent film The Private
a separate thorough study, it will  Life of Helen of Troy by Carey Wilson (1927).
be presented in a future article.

At the same time, Helen’s mythos is presented in various ways on the
theatrical stage. In the atmosphere of the reigning from the end of the 19th
century artistic movement of classical modernism and its blooming interest about
the authentic texts of the classical heritage, Richard Strauss composes in 1928 the
German opera Die dgyptische Helena (The Egyptian Helena), based on a German
libretto by Hugo von Hofmannsthal, which premiered at the Dresden Semperoper.
Strauss had written the title role with Maria Jeritza (Figure 15) in mind but the
Dresden opera management refused to pay Jeritza’s large fee and cast Elisabeth
Rethberg (Figure 14) instead as Helen of Troy. In the first production with
Elisabeth Rethberg as Helen of Troy, Curt Taucher played Menelaus.> Jeritza
eventually performed the role some years later (1928) in the productions of
Vienna and New York City.

24 Michelakis, P., Wyke, M. (2013), Introduction: Silent Cinema, Antiquity and ‘the Exhaustless Urn of Time’.
In: P. Michelakis, M. Wyke (eds.). The Ancient World in Silent Cinema. Cambridge: Cambridge University Press,
pp. 1-24; Michelakis, P. (2013), Homer in silent cinema. In: P. Michelakis, M. Wyke (eds.), The Ancient World
in Silent Cinema. Cambridge: Cambridge University Press, pp. 145-156; Malamud, M. (2013), Consuming
Passions: Helen of Troy in the Jazz Age. In: P. Michelakis, M. Wyke (eds.), The Ancient World in Silent Cinema.
Cambridge: Cambridge University Press, pp. 330-345.

25 For the audio file Strauss, R. (1924), Die dgyptische Helena. Op. 75 (UA 1928). In: https://www.youtube.
com/watch?time_continue=110&v=P7F cm2u8Tjc&feature=emb _title (accessed on 20/9/2020).
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Fig. 14. Elisabeth Rethberg in the premiere
of Die dgyptische Helena in Dresden (1924).

The play deals with the adventures of Helen and Menelaus during
their return from Troy in the Mediterranean island palace of sorceress Aithra.
Hofmannsthal uses Stesichorus’ and Euripides’ version of the mythos about
a real and a false Helen, therefore has to address once more the old question
regarding Helen’s guilt or innocence; but according to his perception, the infidel
Helen of Troy is the only real Helen, the gods have not plotted against mortals
by constructing an eidolon; on the contrary, the innocent, faithful Egyptian Helen
appears as a contrivance of the beneficent Egyptian sorceress Aithra, who presents
it to Menelaus to protect Helen from his murderous intentions and, in conclusion,
to save their marriage. The numerous subplots of the narrative, have a successful
outcome not only through Helen’s charm or Aithra’s resourcefulness, but also
through the use of magic filters (of memory and forgetfulness) and the miraculous
activity of magic creatures (like the omniscient seashell), reveal Hofmannsthal’s
influences of medieval romances and fairy tales. After more adventurous episodes
the hard truth is revealed to Menelaus and the only way for the restoration of their
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relationship is through his
forgiveness of her actions. A
happy ending is reserved for
the audience, as Menelaos
returns to Sparta hand in
hand with his beloved wife
and their small daughter
Cassandra to live a life of
eternal blissfulness.

What is obvious
in this modern turn of the
tale, despite the classist
background and the use
of medieval narrative in-
struments, is the librettist’s
strong tendency to a ratio-
nalization of the ancient
mythos. In his conversation
with Strauss, which is
appended to his essay, we
hear him explain: “No
gods at all appear. In fact,
take everything as if it has "
happened two or three years Fig. 15. Maria Jeritza in the American premiere
ago, somewhere between of The Egyptian Helen (1928).

Moscow and New York”?2®

And truly, it is the absence of gods’ intervention, the attachment of the heroes
to the truth, the revelation of which is the only way to a problem’s solution, the
optimistic ending with the salvage of wedding and family that reflect the values
and way of thought of Hofmansthal’s contemporary world. The declaration of
faith in life and a renewed belief in Western traditional values, as law, personal
responsibility and social dignity, marriage and paternity, are representative
for the post-World War I period; a time when man desperately seeks support
and confidence in the chaos of existence, and faith in the ability to transcend
dissolution and create a new world.?” Once more Helen appears with a new face.

26 Hofmannsthal, H. von (1956), The Egyptian Helen. In: The Journal of Aesthetics and Art Criticism 15/2,
209.

27 Avtovomoviov, Av. (1993), Obyko @ov Xoouavotod: H Awyortio EXévn. In: Koxlog EAévy. ABnva
Exd0ceic Meydpov Movoikng Adnvav, pp. 42-45; s. also Baxter, R. (2002), Die dgyptische Helena. Richard
Strauss. In: The Opera Quarterly, 18/4, 643-647.
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Fig. 16. From the digital channel of the Onassis Foundation (in live u-tube)
the performance of Goethe’s Faust directed by M. Marmarinos.

4. Utilizing the theater in educational process

The person and mythos of Helen are encountered four times in the Analytical
Program of Studies in Greek Secondary Education. Specifically, within the
framework of the following lessons:
* Ancient Greek Literature (translation) for the second grade of Middle
School: Homer’s /liad.
* Ancient Greek Literature (original text) for the third grade of Middle School:
Euripides’ Helen.
* Ancient Greek Literature (translation) for the third grade of Middle School:
Euripides’ Helen.
* Modern Greek Literature texts for the second grade of High School: G.
Seferis’ Eleni.

Approaching the versions of Helen’s mythos in different school grades
allows a gradual immersion in the subject on behalf of the students. In addition, it
allows them to perceive the ability of the mythos to be regenerate and transformed
during different eras and within the framework of different cultures, in order to
express the way of thought and behavior, the mores, perceptions, anxieties and
the reality of each different era. In this regard, the mythos of Helen is a subject
of exceptional breadth of meanings of timeless and global importance, which can
be developed more widely into a cultural program outside the formal schedule
of school lessons. This program should be addressed to High School students
of the second of third grade, who have already been taught the above subjects.
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Fig. 17. Contemporary performance of Goethe’s Faust directed by K. Evaggelatou
(Piracus Municipal Theater 2016).

The character of the program should be interdisciplinary, cross-curricular and
interlingual, as its implementation requires the collaboration of teachers of several
disciplines related to cultural objects -letters and fine arts- namely philologists
in Greek, English, French, and German philology, art and music teachers. The
students will have to work collaboratively, divided into groups, with each group
undertaking tasks and activities corresponding to the knowledge and particular
interests of its members.

Participants in this program will approach representative works of
different eras and cultural cycles, as they have been presented in the previous
subsections. Study of these works will rely initially on the study of the text
(original or translated as the case may be) and then on watching historic theatrical
performances, which have been preserved recorded on archived digital material
(Figure 16). A valuable experience for the students would also be to attend a
contemporary theater or opera performance, enabling an experiential acquisition
of knowledge. (Figure 17-18).

The groups will be formed regarding the following play

(1) Euripides’ Helen and Troades

(2) Goethe’s Faust

(3) La belle Heélene of Offenbach-Meilhac

(4) The Egyptian Helena of Strauss-Hofmannsthal (from the English text)
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Fig. 18. A contemporary performance of La belle Hélene of Offenbach-Meilhac Music
direction by M. Oikonomou and F. Michalakis, direction by I. Sideris (Maria Callas
Municipal Musical Theater «Olympia» 1019) [Photo: Studio Cominis].

Requirements:
Students must have, depending on each team,

e a more than average level of knowledge of

(1) the Ancient Greek,

(2) German,

(3) French, or

(4) English language,
e an interest in the theater and fine arts

(1) of antiquity (pottery painting, sculpture, coins),

(2) the Middle Ages and the Renaissance (visual arts, sculpture, miniatures,

music),

(3, 4) of modern times (visual arts, music, dance, costume, photography, poster).

¢ a good knowledge of digital technology.

Objectives:
Students, depending on their group, must understand and present:

e the importance of theater, and performance arts in general through history:

(1) the role of theater during the time of its birth within the framework of the
ancient Greek city-state,

(2) the importance of theater in the courts of empires during the Middle Ages and

(3) in the western monarchies during the Renaissance,

(3, 4) the importance of opera in general and, in particular, the art form of
operetta in the European countries during Modern Times.

(1-4) the historic framework of each work and the transformation of the mythos
of Helen, so that it expresses the new ideas, needs and anxieties of each era,
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e the message of the work and the particular symbolic of Helen in each case:

(1) the humanistic message of Trojan Women and the anti-war message of
Helen within the framework of the generalized crisis of Athenian society
and the collapse of the Athenian city-state in late Sth century,

(2) Goethe’s reborn Helen as a symbol of the renewal of life and hope within the
framework of exiting the religious world of the Middle Ages and entering
the new world of the Renaissance,

(3) Meihac’s cheerful Helen of light morals, as a means of sarcasm on the
promiscuity of French society of the second Colonial Period, and of
challenging ostensible morality, lying and fraud,

(4) Hoffmansthal’s sincere and repentant Helen, as a symbol of optimism about
anew configuration of the world based on traditional institutions (marriage,
fatherhood) and constant principles (truth, justice, logic, mutual respect),
after the traumatic experience of the second World War.

the means of presentation and dramatization:

- stage presence of the heroes,

use of narrative means (prose and poetic speech),

use of means of expression (movement, music, dance),

scenery,

costumes.

The groups of students can complete their work by handing in
corresponding small studies, which will be used to compose a larger study that will
be posted on the school’s web site. In addition, they can dramatize representative
excerpts from the work that they have studied and present them in the classroom
or in a special school event or an open to the public event.

o —

Fig. 19. Scene from the student performance Teen Faust of the 5th High School of Galatsi.
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Effective educational leadership as catalyst to
educational change

Abstract

Nowadays, teachers are constantly called upon to implement educational changes
in response to demands raised by the contemporary, dynamic and rapid scientific,
technological and social developments, in order to make schooling more
effective and open to society. The successful introduction and implementation
of changes depends on many factors, passes through innovations, reforms and
the cultivation of the appropriate culture and ensures educational effectiveness.
This essay seeks to approach and elaborate on the issue of educational change,
to explore implementation obstacles, to indicate means, methods and parameters
for successful implementation and, finally, to associate change with the role
of the head teacher. According to the literature review conducted a) leadership
constitutes a key factor to effective educational change and b) our education
system has underestimated the gravity of introduction and implementation of
educational changes.

Keywords: educational change, innovation, education reform, effective leadership
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Iepiinyn

2NV ENOYN LAG OLEKTTOLOEVTIKOTKOAOVVTULIOPKAOCVAVAOTOIGOVV EKTOUOEVTIKEG
OAAOYEG, OVTOTOKPIVOLEVOL OTIG GUYYPOVEG OMAITHOELS TOV OLVOLUK®MOV Kol
POYOOLMV ETIGTNUOVIK®V, TEXVOAOYIKOV KAl KOWVOVIKOV EEEMEEWV, TPOKEUEVOL
TO oYoAelo Vol Yivel O AMOTEAECLOTIKO Kol avolkTd oty kKowvwvia. H emituymg
£100YOYN KoL VAOTTOINGT T®V OAAAYDV ££APTATOL OITO TOAAOVS TOPAYOVTES, Elval
EQIKTN LECH KAVOTOULDV, HLETAPPLOPIcEDY, KAAMEPYELNS GYETIKNG KOVATOVPUG
Kol Sl PAAMEEL TNV ATOTEAEGLATIKOTNTA, GTIV EKTAIOEVLOT|. ZKOTOG TNG EPYACIOG
glval va, mpooeyyicovpe kot vo, e€eldikevocove 10 BEUA TG EKTALOEVTIKNG
OAAOYNG, VO OlEPELVIGOVLE TIC OVGKOAIEG €QOPUOYNG TNG, VO avadeifovpe
TPOTOVE, HEBOAOVG KOl TOPAUETPOVS EMITVYOVS EPOPLOYNG TNG Kot €V TEAEL
VO TNV GLGYETICOVUE HE TNV OTOTEAECUATIKY Agttovpyio Tov AtgvBuvty g
GYOMKNG LoVAdas. Ao TNV PPAOYPAPIKT ETICKOTNGN TOV TPAYUATOTOU|COLE
TPOEKLYE, UETAED AAA®V, OTL 1 Myeoia amoterel kaBopiotikd mapdyovrta
OTOTEAEGUATIKOTNTOC TNG EKTOLOEVTIKNG AAAAYNG Kot OTL TO EKTOUOEVTIKO LLOG
GUOTNUO OV £XEL TPOCOMGEL AKOUTN TNV OQEAOUEVT] PapOTNTA OTNV E1GAYMYN
KOl EQUPLOYN TOV EKTOUOEVTIKDV OAAAYDV.

AEEEIG-KAE101d: EKTTALOEVTIKT GANOYT], KOVOTOMIO, EKTOLOEVTIKY] LETOPPVOLLLON,
OTOTEAECLATIKT MYECTOL

1. Introduction

The literature review indicates that, more often than not, central authorities
initiate changes in a rapid, unorganized and incomplete way. Usually, the changes
are ofthandedly introduced, more formally than substantially, as the “Research-
Development-Dissemination-Adoption-Implementation-Evaluation” model 1is
either followed in a fragmented manner or sidelined completely!. Moreover,
schools struggle to cope with changes since teachers tend to perceive them as
new demands that overburden their already heavy workload?.

According to Altrichter and Elliot, change is ubiquitous and so is talk
about change. “Change” and its family of “change-words”, such as “progress”,
“improvement”, “evolution” and “development” are among the key concepts
of modernity?.

Theorists are divided over whether the notion of “change” has lost its
meaning or we see an intensification, a speeding up, an increased complexity
of change processes. This is nowhere more true than in education. Everywhere

we see “innovation”, “reform”, “development”, “improvement” etc. with respect
to school governance, teacher education, teaching methods, school inspection,
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school financing and evaluation®.

Drawing upon international and Greek literature, we have chosen to
study this particular issue as teachers are constantly called upon to implement
changes. Especially nowadays, when due to the covid-19 pandemic, school, both
in Greece and abroad, are, suddenly, asked to implement considerable changes in
the teaching-learning process and their overall operation.

This essay initially seeks to clarify terms such as “educational change”,
“innovation”, “reform”, “school effectiveness”. Its main part, approaches
education change as a theoretical object focusing in particular on its relation with
the role of the head teacher in the implementation phase and the effectiveness of
educational leadership. The paper ends with some conclusions reached from the
literature review and submits concrete proposals.

2. The research aim

The aim of this research is, on the one hand, to explore the introduction of changes
in schools, their preconditions and the internal and external factors that facilitate
them as well as the resistances that often supervene during the implementation
phase by means of concrete examples and proposals. On the other hand, it seeks
to bring out the relation between the initiation and implementation of changes
at the school level and the head teacher’s role by acknowledging educational
change as the key parameter of effective school management and, by extension,
of school improvement and education quality.

3. Clarification of basic terms
3.1. Educational change

Education and change are interrelated since “change is an ever-present reality
for all those working in education”>. Educational change is the transformation of
the educational process by means of interventions less ambitious than an overall
reform, which are not necessarily institutionalized or have a deep impact on
the content and rationale of the system; while educational “innovation” is the
contemporary manifestation of educational change, it primarily addresses a school
and the active teacher and is not imposed®. The terms change and innovation
although related are not identical. While every innovation qualifies as a kind of

4 ibid.

5 Lumby, J. (1998), “Understanding strategic change” in Middlewood, D. and Lumby, J. (eds.) Strategic
Management in Schools and Colleges, London: Paul Chapman Publishing, 191-203, p. 191.

6 Siakoveli, P. (2011), Issues in School Organization and Management, Patra: Private Edition, https:/blogs.
sch.gr/notasiako/files/2011/04/book 3 administration.pdf, [in Greek].
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change, not every change counts as innovation’.

Education change includes a variety of terms that do not constitute a
unified whole. For example, change may increase the degree of school autonomy
or self-management or, on the contrary, may bring about stricter central control
and evaluation or both8. With this in mind and taking into consideration the use of
the term educational change by many researchers, and apart from the consistent
and constant implementation of innovation, in this article I define educational
change as the whole spectrum of laws, presidential decrees, ministerial decisions
and circulars that teachers are called upon to implement in schools in order to
improve education quality and the results and operation of schooling.

3.2. Educational innovation

Educational innovation is every new idea, philosophy or method that introduces
change in the attitudes and practices of the official and hidden curriculum®.
Innovation involves the conception of new ideas by the members of an
organization and must come from within an organization'®. Quite often the terms
“innovation” and “change” are used interchangeably, which is wrong given that
the term change is broader and includes both innovation and growth. Conceptually
speaking, innovation is closer to “novelty”, to what is new, that deviates from the
established or traditional ways of doing things and facilitates progress and growth
in school organizations!!.

The term educational innovation, in the broader sense, describes the
deliberate and systematic actions, activities, attempts as well as integrated projects
that promote, develop and utilize improvements, changes and new educational
ideas over concrete aspects of school life!2
3.3. Reform

According to a synthetic approach and on the basis of an overall and holistic
perspective, education reform is the change in educational orientation, the deep

7 Kesting, P, Ulhyi, J. P, Song, L. J. and Niu, H. (2015), “The impact of leadership styles on innovation - a
review”, Journal of Innovation Management, 3(4), 22-41, p. 24-25.

8 Ifanti, A. A. (2004), “The rationale of education reforms and the trends enhancing schooling: a critical
approach” in Proceedings of the 3" History of Education Conference, http://www.elemedu.upatras.gr/eriande/
index.htm, [in Greek].

9 Kouloubaritsi, Ch. A. (2006), “Education ‘change and continuity’: Legislative imperative or institutionalized
choice?” in Bagakis, G. (ed.) Educational Changes, the Educator’s and School Contribution, Athens:
Metaichmio, 66-73, [in Greek].

10 Beladakis, E. (2010). “The contribution of education leadership in the successful implementation of
educational innovation” Administration Briefing, 53, 103-111, [in Greek].

11 Ibid.

12 Hargreaves, D. (2003), Education epidemic: Transforming secondary schools through innovation networks,
London: Demos.
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and wide transformation by means of extensive institutional regulations'?. Reform
is the change of pace, mode of operation and organization of a system for the
achievement of a better result!*. Education reform -a phenomenon that takes place
in a historically determined political, social and cultural framework- is assessed
on the basis of the targets set in the context of the particular education policy. For
this reason, most researchers approach each education reform in its historical and
socio-political context in order to understand problems related to the meaning,
effectiveness and viability of educational changes!'.

3.4. Effectiveness

Academic research associates the term ‘“school effectiveness” with the term
“desired outcome” as the former is determined on the basis of the latter.
Traditionally, this process was correlated with students’ performance in nation-
wide university entrance exams. Effectiveness indicators related to teaching and/or
the knowledge acquired or students’ skills other than the ones derived from these
exams were often suppressed’s. In this respect, Pamouktsoglou’s perspective is
innovative since it approaches school effectiveness not on the basis of individual
student’s academic achievements but of education responsiveness to their needs
in terms of targets clearly set by the curriculum!’.

In any case, the concept of effectiveness is hard to pin down due to
its multidimensionality and variegated conceptualizations. The conceptual
clarification of school or educational effectiveness becomes even more difficult
as those engaged in the education process, namely students, teachers, guardians
and political and social actors, adopt different conceptualizations'.

In contemporary literature the concept of effectiveness is often linked with
the concept of change that has direct impact on school organizations. This is the
perspective adopted here. The ability of an organization to adjust to change defines
its degree of effectiveness and indicates an evolving and dynamic process on the basis

13 Siakoveli, P. (2011), Issues in School Organization and Management, Patra: Private Edition, https://blogs.
sch.gr/notasiako/files/2011/04/book 3 administration.pdf, [in Greek].

14 Ifanti, A. A. (2004), “The rationale of education reforms and the trends enhancing schooling: a critical
approach” in Proceedings of the 3 History of Education Conference, http://www.elemedu.upatras.gr/eriande/
index.htm, [in Greek].

15 Hargreaves, A. and Goodson, 1. (2006), “Educational change over time? The sustainability and
nonsustainability of three decades of secondary school change and continuity”, Educational Administration
Quarterly, 42(1), 3-41.

16 Pashiardis, P. (2004), Educational Leadership: From the Era of Benevolent Neglect to the Current Era.
Athens: Metaichmio, [in Greek].

17 Pamouktsoglou, A. (2001). “Towards an evaluative perspective on the ‘born’ or ‘effective’ teacher” in
Ouzounis, K. and Karafyllis, A. (eds.) The Teacher of the 21*' century in the European Union, Xanthi, Spanidis
Publications, 75- 82, [in Greek].

18 Darra, M. (2002). “Quality improvement: new challenge and prospect for education in the 21* century” in
Matthaiou, D. (ed.), Education and the 21* century Challenges, Athens: Livanis, 275-285, [in Greek].
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of which the organization manages change to accomplish its desired outcomes'.
4. Theoretical part
4.1. Theoretical approaches to educational change

As Fullan points out, educational change can historically be traced to reforms that
primarily sought to make administrative improvements. The second phase that
followed adopted a systemic approach characterized by professionalization and
the recognition that knowledge plays a key role in the constant improvement of
the system?’. The contemporary third phase emphasizes learning outcomes and
social diversity?!, focusing primarily on students’ diversity*?. It acknowledges that
leadership is the driving force of educational change and the key to its success?.
School leadership is linked with change, in contrast to school administration
which is often described as a conservative process?. The role of leaders is to
lead schools towards positive change, to mediate between policy and practice by
implementing transformative programs and, in this way, to balance internal and
external expectations, demands and needs®.

In contemporary research, the concept of school improvement, as a
factor of effective schooling, is linked with the concept of change in educational
organizations. As Van Velzen, puts it, school improvement is systematic, sustained
effort aimed at change in learning conditions and other related internal conditions
in one or more schools, with the ultimate aim of accomplishing educational goals
more effectively?.

This aim may be achieved by the adoption of a particular strategy that
seeks educational change, the improvement of education outcomes and the
enhancement of the school organization’s ability to manage change. In this sense,
school improvement -promoted through educational change- is contingent upon
the following assumptions®’:

19 Pasiardi, G. (2005) “School climate through students’ eyes”, KOED Bulletin, n. 17, November, 11-13,
http://www.koed.org.cy/myfiles/deltia/nol 7.pdf, [in Greek].

20 Fullan, M. (2009), “Large-scale reform comes of age”, Journal of Educational Change, 10(2), 101-113.
21 Potter, D., Reynolds, D. and Chapman, C. (2002) “School improvement for schools facing challenging
circumstances: A review of research and practice”, School Leadership and Management, 22(3), 243-256.

22 Levin, B. (2010). “The challenge of large-scale literacy improvement”, School Effectiveness and School
Improvement, 21(4), 359-376.

23 Earley, P. and Weindling, D. (2004), Understanding School Leadership, London: Paul Chapman Publishing.
24 Bush, T. (2008), Leadership and Management Development in Education, London: SAGE.

25 Fullan, M. (2003), The Moral Imperative of School Leadership. Thousand Oaks. CA: Corwin Press.

26 van Velzen, W.G., Miles, M., Elholm, M., Hameyer, U., and Robin, D., (1985), Making School Improvement
Work. Leuven, Belgium: ACCO, p. 48, cited in Reynolds, D., Hopkins, D. and Stoll, L., (1993), “Linking School
Effectiveness Knowledge and School Improvement Practice: Towards a Synergy ”, School Effectiveness and
School Improvement , Vol. 4, No. 1, 37-58, p. 41.

27 Creemers B. P. M. and Kyriakides, L. (2008), The dynamics of educational effectiveness: a contribution to
policy, practice and theory in contemporary schools. London: Routledge.

Hapamopm): Alexandratos, G. (2021), Effective educational leadership as catalyst to educational change, Sciences of
Education, 7/2021. p.p. 53-70. At: http://e-journal.inpatra.gr/



Effective educational leadership
Alexandratos Giorgos

-59 .-

* The school is the locus of change and, since not all schools are alike, external
agencies must approach them with caution and sensitivity.

* School improvement presupposes a systematic approach to education process
aimed at change which demands a carefully designed intervention that is
implemented and completed in the long run.

* Ot ovvOnKeC TOV EMKPATOVY GTO GYOAELD, KOBMG KOl 01 HPUCSTNPIOTNTES Kol
ol Oladtkaoiec mov AapBdvouy yodpo evtdg Tov oYoMKoD TEPPAAAOVTOC,
GUVIOTOVV KPIGILOVE TAPAYOVTES Y0l TNV VAOTOIN G Miag aAAayng.

* The internal conditions of the school as well as its external environment are
critical factors for the implementation of change.

* Educational change must develop a multi-layered perspective, since school,
as the center of change, is an organization in which school administration,
teachers, parents-guardians and students act as well as interact with various
leadership levels (agencies of administrative and scientific supervision)
including the local authorities. As a result, school improvement should engage
all the concerned parts.

» The institutionalization of change succeeds to the extent it becomes part of
the overall culture and systematic practice of the teachers in the context of a
particular school.

Change is not necessarily good or bad in its own right; it can be planned
or unintentional, narrow or wide, internal or external, overall or partial, voluntary
or imposed®. Broadly speaking, there are four modes of educational change®:

» Imposition: the initiative comes from someone else and teachers have to
alter their ways to comply with the new requirements (curriculum, school
textbooks etc).

* Adaptation: teachers are shown means and ways to gradually modify their
working behavior and learn new attitudes at someone’s else instigation.

*  Growth: teachers may still be responding to the demands of others but the
desired change presupposes the gradual growth of teachers themselves and,
thus, this mode may be more attractive than the previous ones.

* Creativity: teachers personally instigate and control the process of innovation/
change bringing into being what they have envisaged.

Ithas been reported that teachers usually resist the first mode of introducing
change, appear uncertain and have reservations about the second, are satisfied
with the third and enthusiastic with the fourth*°.

Be that as it may, the success of any attempted change presupposes, on
the one hand, its embracement by the school community and, on the other, the

28 Dean, J. (1993), Managing the Secondary School (2™), London: Routledge, p. 85.

29 Torrington, D. and Weightman, J. (1989), The Reality of School Management, Oxford: Blackwell.

30 Iordanidis, G. (2006), “School leadership and the management of change” in Bagakis, G. (ed.) Educational
Changes, the Educator’s and School Contribution, Athens: Metaichmio, 90-97, p. 91, [in Greek].
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coincidence of a series of internal/official and external/unofficial factors. However,
it is the head teacher and teachers that play the catalytic role for they are the ones
who will implement any change. In particular, the head teacher’s leadership style,
the social and organizational atmosphere of school, the features of the change,
infrastructure and financial resources and the degree of teachers’ responsiveness
are some of the elements that condition the implementation of change®'.

Educational management is primarily and directly implicated in the
effective implementation of change. Currently, the role of the head teachers has
become more complex as, apart from their administrative tasks, they have to
assume a leadership role, namely to inspire and guide teachers. In other words,
head teachers have to mobilize their colleagues by setting new visions and new
targets for the school, introducing and implementing changes, seeking new ways
to overcome obstacles and contributing to the development of all, students and
teachers, to their full potential®.

Among the basic prerequisites for the successful implementation of
changes, apart from eagerness and teachers’ in-service development and training,
is the emergence and cultivation, by the head teacher along with the teachers’
association, of collegial culture. The school culture must be open to change and
facilitate mutual support, collaboration and teachers’ trust®>.

Schools, qua open social systems, in order to meet the changes in and
the challenges of their environment and develop in line with them, ought not
to work in isolation but be in constant interaction with the broader context. At
the same time, of course, schools, in order to implement substantive educational
changes, should operate in an autonomous and decentralized manner to ensure
the flexibility required by educational organizations.

The diffusion of changes and the sustainability of their successful
implementation is not a given in school communities®>. To ensure the viability
and institutionalization of change attention must be paid to schools’ external
and internal factors such as parents, education policies, financial forces and
local authorities. Support must be constant as well as substantive and achieved
through a permanent mechanism for the preservation of changes aiming at their

31 Fullan, M. (2007), The new meaning of educational change (4™), New York: Teachers College Press.

32 Katsaros, G. (2008), Organization and Management of Education, Athens: Ministry of Education and
Religious Affairs - Pedagogical Institute, http://www.pi-schools.gr/programs/epim_stelexoi/epim_yliko/book3.
pdf, [in Greek].

33 Hoy, W. K. and Miskel, C. (2013), Educational Administration: Theory, research and practice. New York:
Lane Akers.

34 Votsi, E. (2016). “Educational innovation in the Greek school reality and the autonomy of the school unit”,
Education, Life-long Learning, Research, Innovation, Technological Growth and Economy, 1, 517-523, https://
eproceedings.epublishing.ekt.gr/index.php/inoek/article/view/814/846, [in Greek].

35 Psarras, Ch. (2016), Management of innovation and leadership in primary education in Greece: the case of
the introduction of book - reading advancement activities (filanagnosia) in elementary schools, PhD dissertation,

Rhodes: University of Aegean http:/thesis.ekt.gr/thesisBookReader/id/3808 1#page/1/mode/2u, [in Greek].
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incorporation and institutionalization?,

To wind up, the aforementioned factors and preconditions that can
support and sustain change are internally linked with the cultivation of a climate
of acceptance and realization of the need for change as well as the development
of shared perceptions, attitudes and values.

According to research findings, the introduction of change often causes
insecurity to the teachers involved. In particular, when established patterns,
practices and attitudes are redefined, resistance may often rise and can assume
various forms ranging from mere hesitation and/or hostility to attempts to
undermine change itself*’. As far as teachers’ psychology is concerned, change
may lead to anxiety or even fear over outcomes and eventually to conflict®.
Generally speaking, the majority of teachers appear to be uncertain about
and resistant to change while only a minority adopts it in an easy going and
unproblematic manner®.

Quite often, the introduction of change may fail due to teachers’
resistance and the inability of school leadership to handle with the issue. The
commitment required and the potential stigmatization discourages head teachers
from implementing changes. Indeed and to the extent they feel their tranquility
jeopardized, they opt for leaving things as they are*. On the contrary, in case
leadership appears dynamic and ready to confront and reverse negative climate, to
debunk doubts and address reservations, then it can play a key role in minimizing
resistance before it grows and blocks the development of change*'. The head
teacher, in order to confront the expected resistance to change, seeks to motivate
teachers, satisfy their needs, cultivate interpersonal relations, address their
emotional needs and effectively resolve potential conflicts*.

There are three types of change: a) change in the structure of the school
organization, power relations, coordination mechanisms, ways of working and
structural variables; b) change in technology, management and teaching and c)
change in people’s attitudes, skills, expectations, perceptions and behaviours.

36 Hofman, R, H., Jansen, E. and Spijkerboer, A. (2011), “Innovations: Perceptions of teachers and school
leaders on bottlenecks and outcomes”, Education as Change, 15(1), 149-160.

37 Saiti, A. (2015), “Conflicts in schools, conflict management styles and the role of the school leader: A study
of Greek primary school educators”, Educational Management Administration & Leadership, 43(4), 582-609.
38 Siakoveli, P. (2011), Issues in School Organization and Management, Patra: Private Edition, https://blogs.
sch.gr/notasiako/files/2011/04/book 3 administration.pdf, [in Greek].

39 Sarafidou, J. O. and Nikolaidis, D. (2009), “School Leadership and Teachers’ Attitudes towards School
Change: The Case of High Schools in Greece, The International Journal of Learning, 16(8), 431-440.

40 Raptis, N. (2006), “The management of innovation by school leadership”, Scientific Tribune, 6, 32-42,
https://eclass.uoa.gr/modules/document/file.php/PPP445/raptis.pdf, [in Greek].

41 Psarras, Ch. (2016), Management of innovation and leadership in primary education in Greece: the case of
the introduction of book - reading advancement activities (filanagnosia) in elementary schools, PhD dissertation,
Rhodes: University of Aegean http:/thesis.ekt.gr/thesisBookReader/id/3808 1#page/1/mode/2u, [in Greek].

42 Hall, G.E. and Hord, S. M. (2001), Implementing change: Patterns, principles, and potholes, Boston: Allyn
and Bacon.
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There are primarily three level of change: the individual, the group and the
total**. Most researchers suggest that change involves three stages: initiation,
implementation and incorporation*.

Examples of changes taking place in school are*:

* The improvement of the quality of school leadership or management

* The introduction of appraisal systems

* The opening of the school to the world and the forging of tighter bonds
with society.

* The use of ICT in curriculum development and school management.

* The merging of schools.

* The implementation of innovations in vocational and professional training.

Recently the following changes in the Greek education system have
been institutionalized or proposed: the university admission system, the subjects
examined in junior and higher secondary education, the primary and secondary
education curriculum, the supportive structures of teachers’ work, the teachers’
in-service system, professional and vocation training, the acquisition of new
skills, the use of ICT, the self-evaluation of the school, and, finally, changes
in the curriculum, issues of school life and the organization and operation of
schools. Moreover, a recent important change suddenly introduced to schools
across the country, due to the covid-19 pandemic, is the use of synchronous and
asynchronous distance teaching.

The changes in the education field are introduced either by legislation or
as a result of initiatives and actions undertaken by head teachers and teachers on
the basis of experience. In the latter case, each school may implement small or
large changes according to its ideographic characteristics and unique context*,

4.2. Educational effectiveness and change

Educational effectiveness and educational improvement are complementary
terms*’. After all, the European Union, as part of the targets set for 2010, has
foregrounded the quality and effectiveness of education and training systems
and has treated them as complementary*s. A prerequisite for creating effective
schools is the constant improvement of the services provided, curricula and

43 Burke, W. W. (2002), Organization change: Theory and practice, Los Angeles: Sage.

44 Fullan, M. (1991), The new meaning of educational change. London: Cassel, p. 48.

45 Tordanidis, G. (2006), “School leadership and the management of change” in Bagakis, G. (ed.) Educational
Changes, the Educator’s and School Contribution, Athens: Metaichmio, 90-97, p. 91, [in Greek].

46 Bagakis, G. (1999), Educational Changes, Mobility Programmes and Community Support Framework,
Athens: Metaichmio, [in Greek].

47 Pashiardis, P. (2004), Educational Leadership: From the Era of Benevolent Neglect to the Current Era.
Athens: Metaichmio, [in Greek].

48 Athanasoula-Reppa, A. (2008), Educational Management and Organizational Behavior, Athens: lon, [in
Greek].
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the relations among teachers, students and parents. To the extent that education
quality constantly improves, it is possible for schools to produce citizens capable
of meeting the needs of contemporary complex reality.

Given the rapidly changing political, economic and cultural environment,
effective schooling requires that all students are treated as capable of learning
under conditions of equal opportunities®. In this context, educational achievement
is contingent upon the education process and not the socio-economic background
of students. Moreover, it needs to be stressed that an important parameter of
school effectiveness is to ensure consistency in teaching and the teaching process.
Finally, according to literature®®, school effectiveness consists of a complex of
characteristics including safe, collaborative and organized working climate, the
development of expectations of success for all students by means of appropriate
supervisory/teaching material, the acknowledgement, by the school community
as a whole, of the responsibility to use the curriculum, objective evaluation, the
promotion of education as a good, the achievement of socio-pedagogical targets
and, primarily, the development of a vision for the future®!.

School effectiveness cannot but be related with effective management
which is condensed to three leadership competencies: to establish a vision, to
commit colleagues to its realization and to create a school climate characterized by
collaboration and trust®2. Effective leadership has been associated with students’
academic performance, teachers’ professional development, creation of a vision
for the school, teaching and learning, students’ and teachers’ achievement to their
full potential as well as school organization to create collaborative conditions
both internally and externally®”.

Organization development in the field of education is a coherent,
systematically-planned, sustained effort at system self-study and improvement,
focusing explicitly on change in formal and informal procedures, processes, norms
or structures, using behavioral science concepts. The goals of OD include improving
both the quality of life of individuals as well as organizational functioning and
performance with a direct or indirect focus on educational issues™.

Organization development can be described as a complex of theories
of behavioral sciences, values, strategies and techniques that aim at a planned
change of work settings for the purpose of improving individual development

49 Pashiardis, P. and Pashiardis, G. (2000), Effective Schools: Reality or Utopia? Athens: Gutenberg
Publications, [in Greek].

50 Matsagouras, E. (2000), The Classroom, Athens: Ellinika Grammata Publications, [in Greek].

51 Kapsalis, A. (1999), “A Greek model of micro-teaching and its implementation in teachers’ education”,
Macedon, 3, 23-31, [in Greek].

52 Koyzes, J. M. and Posner, B. J. (2002), Leadership challenge, (3), San Francisco: Jossey-Bass.

53 Leithwood, K. A. and Riehl, C. (2003), What we know about successful school leadership, Philadelphia,
PA: Laboratory for Student Success, Temple University.

54 Fullan, M., Miles, M.B. and Taylor, B. (1980), “Organization development in schools: the state of the art”,
Review of Educational Research, 50, 121-184, p. 135.
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and organizational functioning through modifications in the working patterns of
its members*. Thus nowadays, school management is not confined to effective
administration of the current state of affairs but primarily refers to the ability of
head teachers to handle conflict situations and pursuit improving changes®.

Effective educational management also depends upon the head teacher
of the school who contributes to change and the development of the educational
organization®’. A school leader is effective when s/he implements innovations and
changes. Conversely, any educational change or reform is devoid of content if it
does not aim at school effectiveness®.

Leaders persuade teachers about the necessity of change and the
benefits accruing both to the school and themselves. The leader creates a vision
over the outcomes of change, sets targets and seeks to transform teachers’
motivation from external, such as financial benefits, to internal such as moral
and psychological satisfaction®.

It is important for head teachers not only to develop ideas and proposals
for changes and innovation but also to fully understand the whole change
process in order to manage and implement it in schools. In essence, they must
have a firm grasp of both the current state of affairs and the long-term targets of
change in order to plan advisedly and determinedly the future®. The key carrier
of innovation and change in a school is the head teacher who intervenes in the
introduction of innovation and supervises the implementation process. Success or
failure is directly linked with the role of the head teacher®'.

5. Conclusion — suggestions

The introduction, implementation, support and institutionalization of educational
change is a demanding and particularly important process, the realization of
which requires reformulating the structure and content of education systems.
The role of human power in education and, primarily, of the head teacher
is critical for it is the head teacher who, by means of knowledge, competencies,

55 Porras, J. I. and Robertson, P. J. (1992), “Organizational development: Theory, practice, and research” in
Dunnette M. D. & Hough. L. M. (eds.), Handbook of industrial and organizational psychology, 2nd ed., vol. 3.,
Palo Alto, CA: Consulting Psychologists Press, 719-822, p 721.

56 Everard, K.B., Morris, G. and Wilson, 1. (2004), Effective School Management, 4th ed., London: Chapman
Publishing.

57 Inglehart, R. and Baker, W. E. (2000), “Modernisation, cultural change, and the persistence of traditional
values”, American Sociological Review, 65, 19-51.

58 Fullan, M. (2003), The Moral Imperative of School Leadership, Thousand Oaks, CA: Corwin Press.

59 Everard, K., B. and Morris, G. (1996), Effecting school management, (3rd). London: Paul Chapman
Publising Ltd.

60 Raptis, N. (2006), “The management of innovation by school leadership”, Scientific Tribune, 6, 32-42,
https://eclass.uoa.gr/modules/document/file.php/PPP445 /raptis.pdf, [in Greek].
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skills and values, promotes and facilitates the initiation and implementation of
educational change and, at the same time, inspires the teachers who, in their
turn, can, having received the appropriate in-service training and developed a
transformative culture, contribute catalytically in effective implementation.

The aim of any educational change is twofold: on the one hand, to improve
students’ achievement and, on the other, teachers’ effectiveness. Teachers lie at
the center of schools as they are a rich and endless source of action and the carrier
of change at this level®.

The present study suggests that it is critical for educational change to
be recognized by education agencies, political leadership and educational
community as a whole as a constantly dynamic process with explicitly stated,
short and long-term targets.

After all, the success of a governmental program and education
restructuring depends upon the effective introduction and implementation of the
proposed (and not only) changes.

Finally, itis urgent need the instigators of education change to acknowledge
educational leadership as a key part of any education reform and, more broadly,
of the education services provided.
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in the Implementation of Student-Centred-
Learning Approach in “Experimental Soil

Mechanics” Course

Abstract

This paper presents the teaching framework of the “Experimental Soil
Mechanics” course, which has been applied at the University of Thessaly
(UTh) during the last six academic years and aims to combine the acquisition
of scientific knowledge with the development of social skills of students. The
latter reflects the needs of post-modern societies, induced by high competition
and changing conditions derived from globalisation. For this purpose, the
“Student-Centred-Learning” (SCL) approach has been adopted by means
of various teaching techniques: questionnaires, diagnostic assessment,
experiential learning, laboratory experiments, team work, presentations,
writing technical reports, role playing. The results presented show that the SCL
approach provides an effective learning environment for the development of
the social skills of students, e.g. communication, responsibility, collaboration,
critical thinking, self-confidence.
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Emoetmnpoviki] yvaon Kot avamtoén Kovovik@v 0gEl0T)Tov 6TV avOToTn
eKTaidgvon: MeAETN TG HOONTOKEVTPLKIG EKTOLOEVTIKIG TPOGEYYIONS OTN
owackario Tov padnpatog «Ilepapatiky Eda@opunyoviki»

Iepiinyn

To dpBpo mopovoidler to mhaicio ddackaAiog tov pabquatog “Tlelpopaticg
Edagopnyovik)”, to onoio spoppoletor 1o tedevtoia €L akadnuaikd £t oto
Iovemomuo Ogocariog, Kot OmTOCKOTEL 6TO0 GLVOLOCUO NG AmOKTNONG TNG
EMOTNUOVIKNGYVAOTG LE TNV AVATTLEN TV KOWOVIKOV deE10THTOV TV pottntadv. To
TELELTOLO TPOKVITEL OG AVULYKOLOTNTO OTT) GOYYPOVI LETUPLOUNYOVIKNY ETOYN, KOOMG
0l GUVONKEC AVTAY®VIGHOV KOl CUVEYDY OAANY®V €E0NTIOG TNG TAYKOGLLOTOINGNG
OTOLTOOV TNV aVATTUEN IKAVOTHT®V KOW®VIKOD yapaktipo. [ to oxomd ovtd,
OT0 TAOICLOL TOV GLYKEKPIUEVODL LOONUOTOS, €QOPUOCTNKE 1 HAONTOKEVIPIKY
PocEyylon  vwobetdvtag  Spopec  TEXVIKEC OO0OKOAOG:  EPOTNUATOAIYIO,
SyvooTikn aEloAdYN o, PLOUATIK LABNoN, EPYOCTNPLOKE TEPAIUTO, OUAOKES
gpyaocieg, mapovolioels, texvikés ekbéoelg, maryvidwa poiwv. To amoteléopoto
™ pHeAéTng Ociyvouv Twg to pabnolokd mepPdArov mov Onpovpysitanl UEC®
™G HAONTOKEVTPIKNG TPOGEYYIoNS vrooTnpilel TV KOAMEPYEW TOV KOWOVIKOV
0e€10TNTOV TOV POTNT®V, TOL TEPIAAUPEVOLY HETAED AALMDY TNV ETIKOWVOVIN, TNV
VIELOVVOTNTA, TN CLVEPYAGIa, TNV KPLTIKT CKEYT] KO TV 0VTOTENOi0N oM.

AEEEIG-KAE01A: KOWOVIKEG 0eE10TNTEG, LOONTOKEVTPIKT TPOCEYYIoN
1. Introduction

In the history of education research worldwide, the connection of teaching practice
with learning theories was initially focused on the subject-based teaching and
learning approach, which comprises three questions: What - how - why a certain
content of a subject is taught? The evaluation of the results of this approach is quite
easy, as it is related only to the level of students’ knowledge in a given subject.
Then, a new concept transferring the interest from teacher-Centred
to student-Centred learning (SCL) approach was developed, as a result of the
social conditions improvement. The European Standards and Guidelines for
Quality Assurance in Higher Education' present the SCL approach to institution
programmes in a way that encourages students to take an active role in creating
the learning process. However, due to the fact that: (a) the recognition of benefits
of the implementation of SCL or other modern educational approaches in teaching
practice of Higher Education are not widely known by the academic community,
and also (b) many academic teachers are not familiar with learning theories, the
evolution in teaching procedure is mostly based on teachers’ personal experience
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and therefore the quality of teaching practice and results remains uneven?. More
recently, Case® has advocated for reconciling the two approaches (teacher-Centred
and student-Centred) and she also highlighted the significance of the scientific
knowledge in the engineering classrooms, in the sense that the curriculum should
be taught with the simultaneous students’ engagement with it.

In this paper, the design and the conclusions of the implementation of
the SCL approach in the “Experimental Soil Mechanics” course, taught in the
context of the five-year undergraduate study programme of the Civil Engineering
Department of UTh, are presented and discussed, with emphasis in the development
of social skills of students.

2. The “Student-Centred-Learning” (SCL) approach

Theterm “Student-Centred-Learning” (SCL) hasbeen widely used in literature* and
is linked to a range of related perspectives, such as flexible learning, experiential
learning, self-regulated learning etc. Historically, SCL has been credited to
Hayward? as early as 1905 and later to Dewey’s work$, but it was Carl Rogers, in
the 1980s, with whom the SCL concept was expanded into a learning approach’.
The SCL approach is broadly based on constructivist learning theory, which is
built on the idea that knowledge is not acquired by the students, but constructed
based on their personal experiences and learning environment. Students bring
past experiences and cultural factors to the learning environment and thus each
of them has a different interpretation and construction of the knowledge process.
The following definition of SCL in Higher Education is given by ESU”:

“Student-Centred-Learning represents both a mindset and a culture
within a given higher education institution and is a learning approach which
is broadly related to, and supported by, constructivist theories of learning. It is
characterized by innovative methods of teaching which aim to promote learning
in communication with teachers and other learners and which take students
seriously as active participants in their own learning, fostering transferable skills
such as problem-solving, critical thinking and reflective thinking.”

Over the last decade, the concept of SCL has gained political recognition
on the European level, as well as in national plans for higher education and

2 Kind, V. (2009). Pedagogical content knowledge in science education: perspectives and potential for progress.
In: Studies in Science Education journal 45(2), p.p. 169-204.

3 Case, J. M. (2019). A third approach beyond the false dichotomy between teacher- and student-centred
approaches in the engineering classroom. In: European Journal of Engineering Education, 44(5), p.p. 644-649.
4 Damsa, C., de Lange, T. (2019). Student-centred-learning environments in higher education. From
conceptualization to design. In: UNIPED journal, Vol. 42, DOI: 10.18261/issn.1893-8981-2019-01-02.

5 Hayward, F.H. (1905). The educational ideas of Pestalozzi and Froebal. London: Ralph, Holland and Co.

6 Dewey, J. (1956). The Child and the Curriculum & The School and Society. Chicago: University Press.

7 ESU (European Students’ Union) (2010). Student-Centred-Learning—Toolkit for students, staff and higher
education institutions. In Brussels: European Students’ Union (ESU).
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institutional strategies, e.g. Bologna Process agreements®.
3. Social Dimension of Education Procedure — Social Skills in the SCL approach

The education procedure in the SCL approach is determined by both the
teacher and the students, as well as the learning environment, which reflects
the contemporary social conditions. In this context, teaching practice is formed
as a continuous negotiation between the teacher and students, during which
the learning environment evolves according to the evaluation of the teaching
procedure, e.g. more team projects are assigned to students after the detection
of cooperation problems among them in the classroom. The social dimension
of education procedure is reflected in the above features, as well as in the
simultaneous development of social skills of students. The latter corresponds to
the needs of post-modern societies, induced by high competition and changing
conditions derived from globalisation, facts that require employees with initiative,
creativity and teamwork attitude’.

The importance of social skills has been officially recognized by the
European Commission in the White Paper on Education and Training'?, in
which the need for the combination of fundamental knowledge and technical
knowledge with social skills is underlined. The latter concerns interpersonal
skills, e.g. behaviour at work, and a whole range of skills corresponding to the
level of responsibility held, such as the ability to cooperate and work as part of
a team, creativeness and the quest for quality. The Lisbon Summit"' - in which
the strategy for the economic growth of EU country members was presented
- introduced the concept of “new basic skills”, which includes social skills of
employees, as a basic requirement for the economic development, with more
and better jobs and mostly greater social cohesion. In this context, social skills
include self-confidence, self-direction and risk-taking. Moreover, individuals
should be able to adapt to changes, new challenges and situations, as well as
learn and acquire new skills rapidly.

4. The SCL Approach in the “Experimental Soil Mechanics” course

8 EHEA (European Higher Education Area) (2009). Bologna Process: Communiqui of the Conference of
European Ministers Responsible for Higher Education, Leuven and Louvain-la-Neuve, April 28-29. Available
at:  http://ehea.info/cid 101040/ministerial-conference-leuven-louvain-la-neuve-2009.html  (accessed on
30/8/2020).

9 Goleman, D. (1999). Working with emotional intelligence, 1st ed.. London: Bloomsbury Publishing PLC,
pp- 30, 34, 60.

10 European Commission (1995). White paper on education and training — Teaching and learning — Towards
the learning society. Brussels: E.U. Publications.

11 CEC (Commission of the European Communities) (2000). 4 Memorandum on lifelong learning, Brussels,
Belgium: European Commission.
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4.1. The teaching framework

The teaching practice of the SCL approach is not limited to a certain methodology,
but involves various techniques forming the teaching framework of any scientific
subject, adapted to students’ experiences and needs, towards the development
of their social skills. Thus, the teaching framework is initially introduced in the
curriculum of the course and gradually reconstructed, changed or abandoned in
the interactive teaching environment!2,

In this section, the teaching framework of the “Experimental Soil
Mechanics” mandatory course offered to students who choose the Geotechnical and
Geoenvironmental Engineering Division is presented. The maximum number of
students attending the course during the last six academic years is 25. The course is
designed and coordinated by the teacher. There are no teaching assistants or technicians
supporting the teaching procedure. The teaching framework consists of three levels:
(a) the course is organised in fourteen lessons with four hours duration, and the

learning goals are stated. The teaching model used is based on the four pillars of
education proposed by UNESCOB,', which are inextricably linked: (i) learning
to know, (ii) learning to do, (iii) learning to live together, and (iv) learning to be.
(b)the roles of teacher and students are activated and the learning goals are
communicated. The teaching and learning process is implemented by various
teaching techniques, in which the teacher acts as a guide and the students are active
participants in their own learning (they perform - not watch - laboratory tests).
The latter aims to develop their social skills, e.g. communication, responsibility.
(c) the assessment of the educational process and of the learning goals is performed
at the end of each lesson and is used as a feedback for the next lesson (formative
assessment). The presentation given by each students” team after conducting an
experiment is evaluated by the other teams of students (team-evaluation). A final
evaluation of the course is performed by the students at the end of the semester.

4.2. The content of the “Experimental Soil Mechanics” course

The course introduces the students to the experimental tests used for the assessment
of physical and mechanical soil properties, which determine the soil behaviour
in technical works. It includes two parts: (a) laboratory tests and (b) in-situ tests

12 Clark, C., Peterson, P. (1990). Teacher’s thought processes, In: Wittrock, M (Eds.), Handbook of Research
on Teaching. New York: Macmillan Co, pp.255-298.

13 Delors, J., Al Mufti, 1., Amagi, 1., Carneiro, R., Chung, F., Geremek, B., Gorham, W., Kornhauser, A.,
Manley, M., Padron Quero, M., Savane, M-A., Singh, K., Stavenhagen, R., Myong, W., Zhou Nanzhao, Z.
(1996). Learning: the treasure within. In: Report to UNESCO of the International Commission on Education for
the Twenty-first century. Paris: UNESCO publishing.

14 Delors, J. (2013). The treasure within: Learning to know, learning to do, learning to live together and
learning to be. What is the value of that treasure 15 years after its publication? In: International Review of
Education, 59(3), p.p. 319-330.
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(Table 1). The course offers the opportunity to students for a deeper understanding
of the basic concepts related to mechanical soil behaviour (e.g. shear strength),
which have been taught earlier in the context of “Soil Mechanics” course.

4.3. The learning goal and targets of the course

The learning goal of the course is that students acquire the knowledge: (a) to

choose the appropriate soil tests among a variety of experimental methods, and

also (b) to perform these experiments, in the context of planning and conducting

a geotechnical investigation for a technical project, as well as (c) to evaluate

the results of a geotechnical investigation. The purpose of the geotechnical

investigation is the determination of the design values of soil parameters needed

for the geotechnical study of technical projects.

The learning goal is analysed - based on the four pillars of education (i to

iv) proposed by UNESCO - to the following targets, which foster the social skills

development of students:

(1) the students acquire the knowledge to

o identify the soil parameters required for the determination of soil behaviour in
technical projects.

e describe the experimental methods for the determination of the above
parameters.

(i1) the students learn to act and investigate for

o the suggestion of the most appropriate experimental methods used for the
determination of geotechnical parameters.

o the design of a testing programme of a geotechnical investigation, based on
the requirements of the technical project.

o the writing and evaluation of the technical reports presenting the results of the
testing programme.

(ii1) the students communicate and accept their colleagues in order to work
together as members of a team

e under the supervision and the guidance of a student - leader for fast results
and high productivity, and simultaneous development of communication,
collaboration, responsibility etc.

o for the presentation of their test results to the other teams. The evaluation made by
the other teams is used to improve their learning process and their judgement.

(iv) the students transfer their knowledge to the real world

e by performing a self-evaluation based on the learning process, €.g. recognition
of the importance of knowledge acquired.

e by participating in a role game. The students play the role of professional
geotechnical engineers, who design and conduct a geotechnical testing
programme and also write the technical report, which is used for the design of
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a technical project.

Table 1. Tests included in the “Experimental Soil Mechanics” course

Test

Soil parameters

Soils

Diagnostic exercises
performed by the
students for the
identification/
description of

colour, size and shape of
soil grains, water content,
soil structure, organic
matter and strength

15 natural soils
(gravelly, sandy and
clayey samples stored
in the laboratory in dry
condition)

The soil specimens used
are artificially prepared

Laboratory soil tests
performed by the
students

for the determination of

water content

density *

specific gravity

grading curve (sieving
and hydrometer tests)
organic content
calcareous content
Atterberg limits
undrained shear strength
(unconfined compression
test)”

compressibility
parameters (one-
dimensional loading test)”

Natural clayey soil
(samples provided to

the Department by a
geotechnical engineering
company)

The samples are covered
with paraffin, enclosed in
plastic bag and stored in
the laboratory

* specimens from
boreholes

specific gravity *

grading curve "*
coefficient of permeability
(constant head
permeability test)'
minimum density '
compaction curve
(Proctor test)'

strength parameters
(direct shear tests)'

Natural sandy soils
(stored in the laboratory
in dry condition)

"uniform clean sand
*well graded clean sand
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Laboratory soil tests
performed by
the teacher and

strength parameters
(triaxial compression
tests)'

(The data records are

Natural sandy soils
(stored in the laboratory
in dry condition)

demonstrated to the .
given to the students

tudent ..
students L. for the determination of
for the determination of
strength parameters)

"uniform clean sand

In-situ tests presented
in the

classroom (videos). In-
situ technical visits of
students for watching
SPT and/or Plate test.
Exercises are given

to the students for the
evaluation of

D,o’,c,E, G,V based
on the results of:

SPT

CPT

Plate load test

PMT (pressuremeter test)
Vane test

Geophysical seismic tests

4.4. The teaching techniques, activities and formative evaluation

Several teachers of Geotechnical Engineering science support the aspect that the
course of “Experimental Soil Mechanics” should be taught virtually, as the main
goal of the course is not the knowledge of performing the tests but rather the design
of a testing programme and the evaluation of the data derived®. The large number
of students, the lack of experimental infrastructure, scientific and technical staff,
as well as the limited time available are factors that reinforce this point of view.
On the other hand, the teaching in an experimental laboratory offers the students
real experience and opportunities for active participation. They acquire knowledge
and perceive concepts through experiential learning using their mind, body and
senses, and they can alternate focus between theory and practice, developing in
this way the transfer of knowledge to a simulation of real life.

The applied teaching techniques and the types of supporting teaching
and learning activities of the “Experimental Soil Mechanics” course at UTh
are the following: questionnaires, diagnostic assessment, experiential learning,
laboratory experiments, individual and team work, presentations, writing
reports, role playing, formative evaluation and differentiated teaching. In this
framework, the teacher has mainly the role of a guide. The students, on the other
hand, are active participants in their own learning (they perform - not watch -
laboratory tests) and develop social skills.
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For the implementation of differentiated teaching in the course, in the
beginning of the semester (first lesson) the students fill out a questionnaire
which includes: their name, age, marital status, place of origin, diplomas and
foreign language certificates, professional experience, technology use, personal
interests, interests in their studies in the Department, preference between
theory and laboratory exercises, preference between individual and team work,
expectations and learning goals of the course, and learning difficulties. The
questionnaire information is confidential and helps the teacher in organizing the
lessons in a way that all students are involved in the educational process. It is also
very useful especially in the formation of the working teams, which must consist
of students with different abilities / disabilities, gender, social background and
culture (criteria of students’ team formation).

At the first lesson of the course, an assessment of the students’
knowledge level takes place by means of a diagnostic exercise, which includes
the identification/description of a number of different soils given to the students
(Table 1). In this exercise, the students do not conduct experiments but use
only basic tools (vernier, magnifying glass etc.), their senses (vision, smell
and touch), and their pre-existing knowledge and past experience for the soils’
description. A similar exercise, which however included the conduction of
soil mechanics tests by the students without having first attended the lectures,
has been presented by Hachich'é. The results of the exercise presented herein
reveal the capability (or not) of students to understand the descriptions of soil
types given in books or presented in the classroom in previous courses. Most
of the students exhibit insecurity and difficulty in describing the soils, but the
teacher instead of discussing their performance or presenting the right answers
in the classroom, gives the same exercise to the students again by the end of the
semester. As shown in Figure 1, at the first lesson the students exhibit difficulties
in identifying (among others) the presence of water in soils (54% of students
detect water in dry soil samples) and the type of soil grains (78% of students
describe the pieces of a dry clayey sample as gravel grains). The first exercise
allows the formative feedback of the course and is very useful to the teacher,
whereas the second exercise is a useful tool for the self-evaluation of students,
who appreciate the knowledge gained and develop critical thinking.

Figure 1. Average results of the diagnostic exercise '’

16 Hachich, W. (2012). Soil mechanics laboratory classes as an integral part of the learning process. In:
B. McCabe, M. Pantazidou, & D. Phillips, (Eds), Shaking the Foundations of Geo-Engineering Education,
Proceedings of the ISSMGE International Conference. (Galway, July 4-6), p.p. 121-129.

17 Kallioglou, P., Vairamidou, S. (2020). Student Centred Learning - Approach in the Development of
Social Skills: Implementation in an Experimental Soil Mechanics Course. In: M. Pantazidou, M. Calvello,
& M. Lopez, (Eds). Geotechnical Engineering Education, Proceedings of the ISSMGE online International
Conference, (Athens, June 23-25).
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Diaanostic excersize

At every lesson in laboratory testing, the students have to perform
a soil experiment. Initially the teacher presents the testing procedure and
the expected test results. Then, the students conduct the test (on their own
or in teams) under their teacher’s supervision. Natural soil samples are used
for the tests, which are retrieved from boreholes for the site investigation
of technical projects. In this way, the students understand the importance
of the knowledge they acquire during the lessons and the connection with
geotechnical practice. After each lesson, the students have to write a technical
report (which describes the testing procedure, the results and the evaluation of
the parameters estimated).

Detailed instructions for the technical report are given to the students,
who work together without supervision in order to deliver the report to the
teacher at the next lesson and present it to their classmates. All the classes during
the last six years have expressed their enthusiasm for the presentation activity.
The evaluation of the presentations is made by the other students or teams (team-
evaluation) - based on the following criteria: content and organization, speakers’
comfort, clarity of figures and overall presentation, using a grading scale from 1
(weak) to 5 (strong) - and is followed by a discussion. Figure 2 presents indicative
evaluation results of presentations and reports. There is an improvement in
student performance in both presentations and reports as the course progresses
and, hence, in the associated social kills. The fact that the results of the team-
evaluation follow the same trend as the presentations’ evaluation made by the
teacher shows that the students exhibit responsibility.

Figure 2. Indicative results of the evaluation of presentations and technical
reports'’
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The assignment of experiments to individuals or teams of students is
made by the teacher. In the first experiments, due to their simplicity, each student
performs the tests alone. This is very useful for the detection of any students’
learning difficulties. In subsequent lessons, when the students become more
familiar with the laboratory equipment, they are assigned to perform more
complex experiments in small groups of two to five members. The composition
of the teams is not constant in all experiments, but varies. At the first experiment
it is the students’ decision, which ends up systematically in only-boys and only-
girls teams. Then, the teacher based on the criteria mentioned above decides on
the composition of the teams, which is changed in every lesson, so that every
student will have the opportunity to cooperate with the maximum number of the
other students. The teacher includes in every team a student with preference for
teamwork, which usually acts as the team leader. The usual students’ reaction to
the team changes is initially negative; they insist to form teams only with their
friends. Nevertheless, this learning environment prepares the students for the
challenges they are going to meet later on their professional work and also fosters
their skills of communication, collaboration, self-confidence and leadership.

During the lessons on field testing, one or two educational visits are planned
for the students to watch in-situ geotechnical experiments and investigations. The
students are invited to keep notes for the testing procedure in the field, which they
have to deliver to the teacher at the end of the visit.

Upon completion of every lesson, the students proceed to a formative
evaluation by answering the following questions: (a) what is the most important
thing you have learned today, (b) what did you do easily, (c) what was difficult
for you, (d) what do you propose to do in order to overcome your difficulty, and
(e) what is the implementation in practice of the things you have learned today.
This evaluation helps the students to sum up the benefits of the learning process
and also contributes to the formative assessment of each lesson.

By the end of the semester, when the students’ knowledge and experience in
laboratory tests is adequate, they are assigned by a technical company to conduct a
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soil testing programme for a technical project. The communication for the assigned
study is usually done via skype, during which the company representative describes
the project and asks the students to play the role of the engineer, who will design
and conduct the testing programme on soil samples from the project site. Students
must submit the technical report to their “client” within a specified time. With this
role playing game, the students have the opportunity to cultivate their responsibility,
self-confidence, critical judgment, communication and organisational skills. The
report is reviewed by the company and returned to the students. Although the
evaluation of this report does not contribute to the final mark on the course, the
students participate in it with enthusiasm and responsibility.

4.5. The overall evaluation and main findings of the education procedure

The benefits of the diagnostic tests conducted in the first lesson and by the end of
the semester, the formative evaluation in every lesson, the team-evaluation of the
presentations and the evaluation on the project assigned by the technical company
were presented in the previous section, since they are inextricably linked to the
evolution of education procedure. Their results are used by (a) the teacher, to
improve the teaching techniques while the course is ongoing, so that all students
are active participants of it, and (b) the students, to assess their knowledge level and
progress, identify their abilities and weaknesses, and improve the learning process.

An evaluation at the end of the semester (final evaluation) is also
conducted, using the course evaluation system of the Department and by means
of a questionnaire. The questionnaire consists of 25 questions, using a scale
from 1(low) to 5(high) with space available for comments. The results are made
accessible to the teacher no earlier than two months after the completion of the
semester and are used by the teacher to improve the education procedure of the
course for the next academic year. The number of the students who participate
in this evaluation is generally low for all courses, because - as the student state
- it does not give a feedback to their learning environment, and also because they
find the number of questions big. Nevertheless, based on the results of the final
evaluation of the course for the last six academic years, the students’ perception
on the way that the course is organised, the teacher and themselves is reflected on
the value of 4.3/5.0, 4.3/5.0 and 4.5/5.0 respectively.

Whereas the assessment on the knowledge targets’ achievement is easy,
the evaluation of the social skills is mainly qualitative in the context of this course.
This is because, the social skills are not included in the final evaluation and also
in the formative evaluation there are only text answers (without scale grade). For
this reason, the general picture of (a) the students participating in the learning
activities, and (b) the communication level among them and also with the teacher
during the lessons is used for the evaluation of the social skills development.
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The main findings of the six years implementation of SCL approach to

the course are presented below:

The students express their satisfaction for the power given to them by the
teacher to influence their own learning experience.

The results of the diagnostic exercise (first test) show the students’ weaknesses
to answer right. This percentage of right answers is significantly increased to
90-100% in the second test, showing that the education procedure gives the
students the opportunity to mature as learners. This self-evaluation of students
is a useful tool for the development of their self-confidence, which is a social
skill which reinforces the social cohesion'!.

Based on the answers given in the formative evaluations at every lesson, it is
shown that the students:

(a) successfully participate in the experiential learning activities, in order to

acquire the knowledge subject of the course. 90% of the students understand
the importance of the lessons and 85% find the experimental procedures easy.

(b)developsocialskillslikecommunication, negotiation, collaborationetc. Although

almost 50% of the students are negative to the composition of the working
teams, they act with responsibility, exhibit adaptability to changes, realise that
first of all they are part of a team, and therefore conduct the experiments with
success, write the technical reports and make the presentations.

(c) engage actively with the domain knowledge and practices. 70% of the students

can see the implementation of the knowledge in practice, and 15% who face
difficulties during the experimental procedure, exhibit self-confidence to
overcome their difficulties with more practice and work.

The team-evaluation of the presentations among student teams shows that
students act with responsibility, and make their review with critical thinking and
judgment, by applying specific evaluation criteria and accepting others’ opinion.
The evaluation on the project assigned by the technical company shows that the
students exhibit a variety of social skills e.g. communication, responsibility,
organizational skills, self-confidence, through the collaboration within the
working team and the company as well.

The final evaluation provides an indication of students’ perception on the course,
but there is no assessment on the development of social skills of students.

In addition to the formative evaluation, team-evaluation and project evaluation,
a qualitative assessment of the development of social skills of students is
made by the teacher based on the conversations with the students and the
observation of students’ classroom behaviour. The general picture - which is
improved during the course - is that the students exhibit high responsibility
and enthusiasm during the experiments, communicate easily, see the
implementation of knowledge in practice, try to overcome the difficulties,
behave with respect to their colleagues and exhibit a teamwork attitude even
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with persons they don’t like.
5. General conclusions

In the context of the “Experimental Soil Mechanics” course, the SCL approach
provides an effective learning environment for the development of social skills
of students, as the educational procedure itself is a social experience. For the
implementation of the SCL approach, a variety of teaching techniques is used
in order to activate the role of students in the learning procedure. The main
conclusions of this study are presented below:

Diagnostic exercises are considered as a useful tool for the development
of self-confidence, critical thinking and self-knowledge of students. Furthermore,
the combination of their results with those of the questionnaires is considered
very important for the implementation of differentiated teaching in the course, as
well as the composition criteria for the working teams of students.

The experiential learning and the role playing game are the most favourable
learning activities of the students. The use of natural soil materials retrieved from sites
oftechnical projects used for the conduction of soil experiments by the students, as well
as the latter’s communication with a professional geotechnical engineer contribute to
the improvement of their self-confidence, responsibility, communication skills and
collaboration. Another learning activity which students love is the oral presentations.
Their least favourable learning activity is the cooperative working within teams of
persons they are not fond of. Despite this, they exhibit responsibility and adaptability
to conduct their team experiments and deliver the team projects.

The assessment of the development of social skills of students is possible
and is mainly based on the team-evaluation, the formative evaluation of every
lesson, as well as the general behaviour which the students have in the laboratory.
This assessment shows that the students develop a variety of social skills, among
which are the communication, collaboration, responsibility, organizational skills
and self-confidence. The final evaluation of the course conducted at the end of
the semester using the course evaluation system of the Department and by means
of a questionnaire does not contribute to the assessment of the development of
social skills of students.

Since the benefits of the SCL approach in social skills development
are not generally measured or automatically identifiable and so far are based
mainly on a qualative assessment, an evaluation performed with former students
- who have participated in SCL approach and now are professional geotechnical
engineers - is suggested.
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